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THE PALÍNGUAS PROJECT
(AN ACTION RESEARCH

PROJECT IN THE
LANGUAGE CLASSROOM)*

Resumo

o objetivo principal deste trabalho é descre-
ver o Projeto PALÍNGUAS (Projeto de Pesquisa-Ação
na Sala de Aula de Línguas), ora em andamento no
Curso de Mestrado em Lingüística Aplicada da Uni-
versidade Estadual do Ceará (CMLAlUECE). Foca-
lizaremos sua fundamentação teórica, seus objetivos
e sua metodologia, e relataremos alguns de seus pri-
meiros benefícios para alguns de seus participantes.
No Projeto PALÍNGUAS, trabalhamos com a hipóte-
se de que a pesquisa-ação, em sua dimensão de auto-
observação sistemática de sala de aula de línguas,
pode trazer inúmeros benefícios para a melhoria do
ensino-aprendizagem de idiomas.

Palavras-chave: pesquisa-ação; observação em sala
de aula; auto-observação.

Abstract

The main purpose of this paper is to describe
the PALÍNG UAS1 Project (an action research project
in the language classroom), now in progress at the
Maste r of A rts Course in Applied Linguistics of UECE
(Universidade Estadual do Ceará). We willfocus on
its underlying principles, purposes and methodology,
and will report on some of its early benefits for some
of its participants. In the PALÍNGUAS Project we work
with the hypothesis that action research, in its dimen-
sion of systematic language classroom seLf-observa-
tions, can bring about numerous benefits to the im-
provement of language learning and teaching.

Keywords: action research; classoom observation;
seLf-observation.

Universidade Estadual do Ceará

1 Introduction

Although the main purpose of this paper is to
describe the PALÍNGUAS Project, in its first eight
sections we will review briefly several issues which
are related to the project. The paper is thus divided
into the following sections: approaches to classroom
observation (Section 2); what is self-observation and
how is it done in the language classroom? (Section
3); why is research a scary word for teachers? (Sec-
tion 4); what is action research and how is it done in
language classrooms? (Section 5); why do action re-
search? (Section 6); what basically distinguishes ac-
tion research from other types of research? (Section
7); what does action research basically involve? (Sec-
tion 8); rationale for the PALÍNGUAS Project (Sec-
tion 9); project justification (Section 10); purposes
of the project (Section 11); project methodology (Sec-
tion 12); the action research cycle for the project (Sec-
tion 13); project implementation schedule (Section
14); more information on the progress of the project
(Section 15); conclusion (Section 16); references
(Section 17), bibliography for the implementation of
the project (Section 18).

2 Approaches to classroom observation

How many different approaches to language
classroom observation have there been in the history
of language teaching?

Upon reading the literature, one can identify
at least seven different approaches to language class-
room observation: (1) the teacher may be observed
by a supervisor in order to be recommended for re-
hiring; (2) The teacher may be observed by outside

*We wish to thank Professor J. M. Y. Simpson, and Graeme Clive Hodgson for their useful eomments on an earlier
version of this paper.

l"PALÍNGUAS" is a Portuguese abbreviation for "Pesquisa-Ação na Sala de Aula de Línguas" ('aetion researeh in the
language classroorri'). This aeronym was ereated on the analogy of the SALÍNGUAS Projeet: "Projeto Integrado de
Pesquisa na Sala de Aula de Línguas" ('an integrated researeh projeet in language c1assrooms' in existenee at the
Universidade Federal do Rio de Janeiro [cf. Moita Lopes, 1996:100]). (For an extended meaning of the SALÍNGUAS
Projeet. see Moita Lopes. 1998:147. Note I).



"experts" ar by professional researchers who are in-
terested in testing general theories of language learn-
ing and teaching but not directly in improving the ac-
tion of the teacher being observed; (3) the teacher may
want to be observed and asks a colleague to do this
job: (4) lhe teacher may work with other colleagues
so that they might observe one another 's teaching (re-
ciprocal ar peer observation); (5) an individual teacher
may work alone and observe another teacher 's class
ar other teachers in the cIassroom (individual obser-
vation); (6) a group of teachers may work together as
observers of other teachers in lhe cIassroom (collabo-
rative observation); and (7) an individual teacher may
systernatically observe himself/herself in his/her own
action in the cIassroom (systematic cIassroom self-
observation).

The PALÍNGUAS Project, as will be explained
in more detail later in this paper, adopts the last kind
of approach (7), in that it is restricted to systematic
language cIassroom self-observations.

3 What is self-observation and how is
it done in the language classroom?

According to Brown (1994:431),

self-observation is no more than a
systematic process of monitoring yourself, but
it 5 the systematic par! that is crucia/. 11
requires discipline and perseverance, but the
results are worth it. How do you go about
observing yourself?
(J) Select an element ofyour teaching to "keep
an eye out for" as you teach. Make sure it's
one finite element, like teacher talk, eye
contact, teaching predominantly to one side
of the classroom, or blackboard work. lf you
try to take in toa many things, you could end
up becoming toa self-conscious to the
detriment of the rest of the lesson.
(2) Monitor that particular element during the
class period. lf you can, video tape yourself
(or have someone come in and operate the
camera).
(3) Afterclass, set aside afew moments to give
these elements careful assessment.

In lhe next section, we will follow Douglas
Brown on his convincing reasons why research should
not be a scary activity for language teachers.

4 Why is research a scary word for
teachers?

Brown (op. cit.:437) argues that

research is a scary word for many of uso
lt is something that we are just as happy leaving
in someone else 5 hands because it involves
statistics (which we hate), experimental design

(which we don 't know), and the interpretation
of ambiguous results (which we think is best
left to the ..experts"). Unfortunately, leaving
all the research in the hands of researchers is
an upside-down policy, as Meek (1991 :34)
recently noted:

The main thing wrong with the world of
education is that there's this one group of
people who do it - the teachers - and then
there's another group who think they know
about it - the researchers. The group who
think they know about teaching try to find
out more about it in order to tell the teachers
about teaching - and that is total reversal.
Teachers are the ones who do it and,
therefore, are the ones who know about it.
It's worth getting teachers to build on what
they know, to build on what questions they
have, because that's what matters - what
teachers know and what questions they have.
And so anybody who wants to be a helpful
researcher should value what the teachers
know and help them develop that.

Brown (ibid.) goes on to argue that

actually, research does not have to be a
scary prospect at all. Youare researching ideas
ali the time, whetheryou know iror not.If as a
growing teacher; one ofyour goals is to improve
the quality ofyour teaching, then you will ask
some relevant questions, hypothesize some
possible answers or solutions, put the solutions
to a practical tryout in the classroom, lookfor
certain results, and weigh those results in some
manner to determine whether your
hypothesized answer held up or noto That's
research. Some classroom research is an in-
formal, everyday occurrence for yOU. You di-
vide up small groups in a different way to
stimulate better exchange of ideas; you
modify your usual non-directive approach to
getting students to study harder and take a
bold, direct, no-nonsense approach; you try
a video tape as Cl.. conversational stimulus;
you try a deductive approach to presenting
a g rammar point instead of the usual
inductive approach. (.. .)
This kind of "action research, " better known
simply as classroom research, is carried out
not so much to fulfill a thesis requirement or
to publish a journal article as to improve your
own understanding of the teaching-learning
process in the classroom.

5 What is action research and how is
it done in language classrooms?

'Action research' means, literally, 'research
on one 's own action'. According to Johnson &
Johnson (1998:5),
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action research (AR) derives from the
work during the 1940s of Kurt Lewin, who used
it as a method of research into social issues.
1n education, it has become closely associated
with the broader area of TEACHER
RESEARCH AND DEVELOPMENT. 1ts
underlying rationale is to encourage teachers
in the reflective and critical investigation of
their own practice. AR is characteristically
context-specific and collaborative and, most
important, oriented to pedagogic change
brought about by the participants in a setting.
Most models of AR are conceived in terms of
a cycle or 'spiral' which offers a sequencial
set of research steps.

Richards, et a!. (1992:4-5) have defined ac-
tion research as

1) research which has the primary goal
of finding ways of solving problems, bringing
about social change or practical action, in
comparison with research which seeks to
discover scientific principIes or develop ge-
nerallaws and theories.
2) (in teacher education) teacher-initiated
c1assroom research which seeks to increase the
teacher's understanding of c1assroom teaching
and learning and to bring about improvements
in classroom practices. Action research
typically involves small-scale investigative
projects in the teacher's own c1assroom, and
consists of the following cycle of activities:
The teacher (or a group of teachers)
a) selects an aspect of classroom behaviour to
examine in more detail (e.g. the teacher's use
of questions)
b) selects a suitable research technique (e.g.
recording classroom lessons)
c) collects data and analyzes it
d) develops an action plan to help bring about
a change in classroom behaviour (e.g. to
reduce the frequency of questions which the
teacher answers himself or herself)
e) acts to implement the plan
f) observes the effects of the action plan on
behaviour:

According to Kemmis and McTaggart (1988,
apud Nunan, 1992: 17),

the three defining characteristics of
action research are that it is carried out by
practitioners (for our purposes, classroom
teachers) rather than outside researchers;
secondly, that it is collaborative; and thirdly,
that it is aimed at changing things.

Nunan (ibid., p. 18) argues, however, that col-
laboration is not a defining characteristic of action
research:

While collaboration is highly desirable,
I do not believe that it should be seen as a
defining characteristic of action research.
Many teachers who are interested in exploring
processes of teaching and learning in their
own context are either unable, for practical
reasons, or unwilling, for personal reasons,
to do collaborative research. The work that
such people carry out should not necessarily
be excluded as action research.

Nunan (ibid.) also denies the c1aim that ac-
tion research must necessarily result in change of some
sort, even though he states that he knows "of few such
studies which have not resulted in change of some sort":

I would also dispute the claim that action
research must necessarily be concerned with
change. A descriptive case study of a particu-
lar classroom, group of learners, or even a
single learner counts as action research if it
is initiated by a questiono is supported by data
and interpretation, and is carried out by a
practitioner investigating aspects of his or her
own context and situation. That said, I know
offew such studies which have not resulted in
change of some sort.

In the PALÍNGUAS Project, as will be ex-
plained later in this paper (see Section 9), we have
essentially adopted Nunan 's view of action research
as expressed in the last two quotations above.

In the next section, we will quote several au-
thors who provide good reasons why we should do
action research in the language c1assroom.

6 Why do action research?

I) Because "it is a powerful form of professional deve-
lopment" (Linda Ross, apud Burns, 1999:7).

2) Because "it is practice to theory rather than theory
to practice" (id., ibid.).

3) Because "action research is refreshing as it is con-
cerned with c1assroom as it really is" (ibid., p. 11).

4) "It is rewarding because it validates c1assroom ob-
servation and encourages you to value your own
judgements" (ibid.).

5) Because "action research is a powerful medi um of
reflection" (ibid. p. 12).

6) Because it is "a form of research which is becom-
ing increasingly significant in language education"
(Nunan,1992:17).

7) Because "action research is different from other
more conventional or traditional types of research
in that it is very focused on individual or small-
group professional practice and is not so concerned
with making general staternents" (Wallace,
1998: 18).

8) Because "it is therefore more 'user-friendly' in that
(for example) it may make little or no use of sta-
tistical techniques" (ibid.).



9) Because it "rnay provide an effective method for
improving professional action" (ibid.).

10) Because "one way of encouraging teachers to de-
velop research skills is to get them to adopt an
action research orientation to their classroorn"
(Nunan, 1990:63).

7 What basically distinguishes action
research from other types of research?

Allwright & Bailey (1991) discuss three dif-
ferent approaches to language classroom research:
experimental studies (with intervention and a high
degree of exerted control), naturalistic enquiry (inter-
ested in seeing what happens without any degree of
intervention), and action research (with intervention
but a low degree of exerted control).

The same authors (ibid., p. 52) "want to make
it clear that each of these approaches to understand-
ing has its place and its value, and that choosing the
appropriate means of addressing an issue is much more
productive than adhering rigidly to one or another
approach".

8 What does action research in
classrooms basically involve?

"Although it can take many forms, action re-
search in classrooms basically involves taking an ac-
tion and systematically observing what follows"
(Allwright & Bailey, ibid., p. 42).

More precisely,

action research in classrooms follows a
series of repeated steps. Strickland (1988: 760)
discusses the following sequence: 1) identify an
issue, interest or problem; 2) seek knowledge;
3) plan an action; 4) implement the action; 5)
observe the action; 6) reflect on your
observations; and 7) revise lhe plano The cycle
then begins once more, with the revisions
incorporated in a new action, which is itself
observed, and so on. This process allows
teachers who wish to investigate events in their
own classrooms to take constructive steps
towards solving immediate problems,
systematically reflecting on the outcome. Thus
the goals of action research are achieving lo-
cal understanding and developing viable
solutions 10problems (Allwright & Bailey, op.
cit.: 44).

The action research cycle for the PALÍNGUAS
Project is, in the most part, similar to the one above,
as wiIl be seen later in this paper (see Section 13).

9 Rationale for the PALÍNGUAS Project

As we stated at the end of Section 2, the
PALÍNGUAS Project is concerned with systematic
language classroom self-observations. This kind of
action research is quite new in the literature of lan-
guage teaching and leaming.?

In the PALÍNGUAS Project, as we stated at
the end of Section 5 above, we have essentially
adopted Nunan 's view of action research as expressed
in the last two quotations of that section. More pre-
cisely, even recognizing the value and importance of
collaborative action research, we have chosen (for
personal and practical reasons) to work with indi-
vidual action research, that is with individual teach-
ers doing systematic classroom self-observation, un-
der our guidance, with the main purpose of identify-
ing and trying to solve some specific teaching and/or
learning problem or to improve an aspect of their
classroom performance.

We consider this to be the most practical and
viable dimension of action research in our educational
context, where it is defined as a task or process of
classroom seIf-observation and self-intervention, done
without the collaboration of coIleagues and without
the interference of externa] observers or researchers,
since we believe that it is more efficient, easier, and
less embarrassing for the teacher in our educational
environment to observe hislher own action than to
observe the action of others.'

It is a known fact that in our educational con-
text, where teachers are usually overloaded with many
classes every day, there is little or no possibility for
them to do group (or coIlaborative) research. More-
over, to observe another teacher's class is usually a
very embarrassing task, not only for the observing
teacher but also for the observed teacher and for his
students. We believe that this problem can be totally
avoided if one practices classroom self-observation.
Another even more serious difficulty in observing
someone else 's classes, in our educational context, is
the fact that very few teachers willingly permit exter-
nal observers to do research in their classes, and many
teachers do not even allow external observers to come
in and observe their classes.

In the light of the above reasons, we think that
we are well justified in adopting in our project the
kind of individual classrooom action research de-
scribed and explained in this paper.

10 More on the Project justification

It is a known fact that, for several reasons, few
(if any) language teachers in our community are in
the habit of doing classroom research. Most teach-
ers, instead of becoming researchers of their own ac-

2 As a matter of fact, "action research is a relatively new research approach, particularly in the field of second language
education" (Burns, 1999: 152).

1 In other words, there is no space in our project for the so-called 'triangulation' in c1assroom research.
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tivity, with ali its resulting benefits, still prefer to be
simple consumers of research done by external re-
searchers. Even fewer (if any) are those language
teachers who do action research in its strictest sense
(adopted by the PALÍNGUAS Project) of a systern-
atic classroom self-observation, that is, research done
by an individual teacher on his/her own action in the
language classroom with the purpose of identifying
and trying to solve some specific teaching and/or learn-
ing problem. As already stated, this kind of action re-
search (in the sense of a systematic classroom self-
observation) is quite a new development in the area
of language teaching and learning.

The PALÍNGUAS Project is an attempt to meet
the challenge of encouraging language teachers in our
community to do systematic classroom self-observa-
tions aiming at improving some aspect of their class-
room practice.

We firrnly believe that one way of motivating
language teachers to do classroom action research is
by training them how to do it, and especially by per-
suading them of the numerous benefits of such a prac-
tice to their own professional growth and development
as language teachers. We think that this goal can be
achieved if training courses for language teachers, es-
pecially graduate courses, try to develop in their stu-
dent teachers the ability to do action research in the
language classroom, thus motivating them to become
researchers of themselves, that is, researchers of their
own professional practice. As Nunan (1990:63) has
pointed out, "one way of encouraging teachers to de-
velop research skills is to get them to adopt an action
research orientation to their classroom".

The PALÍNGUAS Project is thus based on the
fundamental assumption that teachers who practice
the methodology of action research in their language
classrooms will always be growing professionally and
will be contributing to the improvement of language
learning and teaching.

11 Purposes of the project

From the perspective outlined above, the
PALÍNGUAS Project aims to achieve the following
four main objectives:

I) to improve the professional development of the stu-
dent teachers of UECE's MA Course in Applied
Linguistics;

2) to encourage them to develop research skills;
3) to train them in the ability to do action research in

their own language classrooms;
4) to empirically investigate some of the benefits of

action research for language teaching and learn-
ing, through the analysis of a corpus of thirty (30)
action research reports produced by them, from
1999 to 2001.

12 Project methodology

The methodology of our project consists of
two phases or stages. In its first phase, the student
teachers of UECE's MA Course in Applied Linguis-
tics are trained in the methodology of action research
in the language classroom, through the thirteen (13)
methodological steps (or stages) that will be described
in the next section of this paper. In its second phase,
we will analyse and evaluate thirty (30) action research
reports (10 per year) produced by its participants, in
order to identify the problems that they have diagnosed
together with the respective strategies that they have
developed to solve them. We will work with five infor-
mants per sernester," With these data at hand, we will
be able to empirically evaluate some of the benefits of
action research for language teaching and learning.

We also intend to publish (in one or more vol-
umes) ali the action research reports produced by the
participants of the project.

13The action research cyclefor the project

In this section, we will propose and describe
a cycle of thirteen methodological steps for doing ac-
tion research according to the principies of the
PALÍNGUAS Project. These steps (or stages) are, in
part, similar to the ones already proposed in the lit-
erature of action research.' In at least three aspects,
however, the PALÍNGUAS Action Research Model
differs from the ones we have found in the current
literature on action research, namely: (1) in the num-
ber of steps (totalling 13, due, in part, to the fact that
we have subdivided some single steps of other mod-
eis into more detailed steps); (2) in the nature of some
steps (in our model the researcher does not start, as in
most other models, with a previously selected research
question, nor does he or she have to fill in any class-
room observation checklist, as in some other mod-
eis); and (3), as has already been stated, in our project
a language teacher practices observation of his/her
own classes (and not of someone else's classes, as is
common in other models of classroom research).

We will now list and describe the action re-
search cycle for the PALÍNGUAS Project, step by
step, by using an instructive type of language.

(1) Background I (general theoretical back-
ground)

In order to do efficient action research in your
language classrooms you need to familiarize
yourself with:

a) general principies of language learning and
teaching;

• See project implementation schedule (Section 14).

5 See, for example, Alwright & Bailey 1991:42; Nunan 1992:19; Ur 1996:329; and Moita Lopes 1996:187, among
others.



b) current research in the area;
c) action research methodology in language
classrooms;
d) types of research questions for language
c\assrooms;
e) kinds of instruments for data collection.

(2) Investigation I (preliminary investigation)

Collect some data for a preliminary investiga-
tion. You can do this by recording (or video taping)
yourself in a language c\assroom. Start, therefore, with
data, and not with a research question or with a hy-
pothesis. In other words, according to the principies
of the PALÍNGUAS Project, the specific questions
and the hypotheses to be worked out later in the pro-
cess are not formulated a priori, but a posteriori, based
on the data gathered and recorded during the present
stage of preliminary investigation. As to the instru-
ments for data collection, even though audio and video
recordings are the best tools, you may also use other
widely recommended types ofvalid instruments such
as diaries, interviews with students, questionnaires, etc.

(3) Databank I (data transcription)

Transcribe the data, and set up a first database
to serve as a useful research source not only at the
present stage but also in later cyc\es of the processo

(4) Diagnosis (problem identification)

Identify a problem to be solved or an aspect of
your c\ass that might be improved. But even if you
can identify more than one problem or difficulty in
your c\assroom, you should "select only one specific
problem or element, like teacher talk, eye contact,
blackboard use, and so on" (Brown, op. cit. :431).
Don't try to take in toa many things but only one ques-
tion or problem at a time. The question or problem
selected at this stage becomes from now on the topic
of your investigation. The problem or aspect to be
researched can be related either to your action or to
that of your students in the c\assroom or even to other
elements that might be interfering with your activi-
ties, like the physical conditions of the c!assroom or
other types of externa! interference.

(5) Background 11 (specific theoretical back-
ground)

After you have se!ected a problem or question
to be worked out, you need (or may need) a new kind
of theoretica! basis (hence the lable 'background lI' to
designate this step), this time on the specific problem
to be solved. How is the problem or question treated in
the literature? This attitude does not mean that you are
not able to develop by yourself the necessary strategies
to solve the prob!em under investigation. What it does
mean is that you may learn a lot from experts, from
research and from reading, provided alI this can be in-

tegrated into your own reflection-based theories (cf.
Ur, 1996:7). By reading materiaIs on the specific prob-
lem to be solved, you can certainly base your research
on solid theoretical foundations.

(6) Hypothesis (or hypotheses)

Suggest an idea (or some ideas) as a possible
explanation for the problem. In other words, formu-
late a plausible hypothesis (or a set ofhypotheses) to
try to explain the cause of the problem you have se-
lected to investigate. For example, if the problem is
related to lack of motivation in the c\ass, you may
formulate the hypothesis that the students are not
motivated because the lesson content is not of much
interest to the students, since it does not meet their
needs (cf. Nunan, 1992:19).

(7) Action plan

Devise a number of strategies which might
give a solution to the problem. For example, if the
problem is lack of motivation (as hypothesized in the
last stage), you may devi se a number of strategies for
encouraging your students to relate the content ofthe
lessons to their own backgrounds and interests (cf.
Nunan, ibid.).

(8) Intervention

Implement your action plan during a certain
period oftime, which may vary according to the par-
ticular circumstances of each case.

(9) Investigation 11

Record your c\ass again for analysis and
evaluation.

(10) Databank II

Transcribe the new data, and set up a second
database to serve as a second use fui research source
not only at the present stage, but also in later cyc\es
of the processo

(11) EvaIuation

Analyse and evaluate the result(s) of your ac-
tion (or reaction) to the solution of the problem. Has
the problem been solved? Ifthe answer is no, go back
to Step 6, and reformulate your hypothesis (or hy-
potheses) or make a new one and go on by follow-
ing the other steps.

(12) Dissemination

Report your action research in seminars, con-
ferences or injournals, so that it can reach other pro-
fessionals who may be interested in this method of
language c\assroom research.
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(13) Follow-up (continuation ofthe process)

Begin work on another problem. You may se-
lect it either from your Databases IIII, or from a new
investigation, and the action research cycle is repeated.

We will close this section with a cyclic dia-
gram ofthe 13 steps used in the PALÍNGUAS project:

14 Project implementation schedule

We are very happy to announce that the project
is achieving its goals with some success. Some of its
early participants have already presented their own
action research reparts in seminars anel/ar conferences
around the country. Moreover, most of them have
shown great enthusiam and eagerness to continue do-
ing action research in their own language classrooms,
which undoubtedly proves that the kind of action re-
search adopted by the PALÍNGUAS Project seems
to be on the right track. As another good result of the
project, we are glad to inform that one of its early
participants, Jocely de Deus Pinheiro, is now devel-
oping a language classroom self-observation MA the-
sis project in some language schools of Fortaleza.

16 Conclusion

We conclude by inviting as many language
teachers as possible to do action research in their lan-
guage classrooms since its benefits are numerous. The
evidence we have had so far from the reports pro-
duced by some ofthe participants ofthe PALÍNGUAS
Project indicates that the results are quite rewarding
in terms of professional growth and development.
Why don't you try it yourself?

YEAR 1999f1 1999/2 200011 2000/2 2001/1 2001/2

MONTHlACf1V1TY Mar Apr May Jun Aug SeI' O::t Nov Dec Mar Apr May Jun Aug Scp O::t Nov Dec Mar Apr May lun Aug Sep O::t Nov Dec
Truíning of 5 inforrrants in lhe
rrcthodology of aclion research X X X X X X X X X X X X

Irmlcrrentation of ection
rcsearch in lansuage classroorrs X X X X X X X X X X X X ,

I

P'Mlial repon I X

Partial repon 11 X

Final rcpon X

15 More information on the progress
of the project

As was shown in the project implementation
schedule, the PALÍNGUAS Project started in the first
semester of 1999 and is intended to end in the second
semester of the year 2001. We have chosen to work
with ten (10) participants a year (five per semester),
so that thirty (30) student teachers of UECE's MA
Course in Applied Linguistics will have a chance to
take part in the project. The ten (10) participants whom
we have worked with in the current year (1999) have
already concluded at least one cycle of their action
research, and whose reports will soon be published
by UECE in a coJlection of papers organized by uso
We intend to organize and publish three collections
of papers (one per year) with the action research re-
ports produced by the participants in the project. We
are also planning to hold a seminar or a conference
open to our whole community of language teachers in
which each participant of the project will present his
or her own action research report.
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