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“Allà dins es canal 

En es peu da sa muntanya, 

Pareix que es senten picarols 

Suau si es mou sa manada. 

 

Dins es canta des riquets, 

I es mussol crida sa calma, 

I aquella olor que em pareix 

De sa palla humilhada.” 

Margarita Roig 

 



 

RESUMO 

 

Este artigo descreve a experiência vivida durante o estágio do curso de Inglês e Literatura da 

Universidade Federal do Ceará. O estágio teve início em 31 de agosto de 2016, terminou em 

13 de outubro de 2016 e foi realizado no Instituto Federal de Educação, Ciência e Tecnologia 

em parceria com o Programa de Ensino e Artes de Ensino de Inglês da Universidade Federal 

do Ceará. Este relatório expõe a experiência pessoal de realizar processos de ensino em um 

ambiente real de ensino-aprendizagem, constituído por uma sala de aula do ensino médio na 

cidade de Fortaleza, Ceará, discutindo, entre outros: o processo de planejar e desenvolver 

atividades de acordo com o conteúdo a ser ministrado, feedbacks recebidos de todas as partes 

envolvidas, análise do material utilizado nas aulas, avaliação dos alunos (por eles mesmos e 

pelo aluno-professor) e os impactos diretos que essa experiência causou à expectativas 

anteriores. 

 

Palavras-chave: Ensino. Estágio. Plano de aula. 



 

ABSTRACT 

 

This describes the experience lived during the internship subject from the English and 

Literature course of the Federal University of Ceará. The internship started on August 31, 

2016, ended on October 13, 2016 and was conducted at Instituto Federal de Educação, 

Ciência e Tecnologia in partnership with the English Teaching Education and Arts Program 

from the Federal University of Ceará. This report exposes the personal experience of carrying 

out teaching processes within a real environment of teaching, consisting of a high school 

classroom in the city of Fortaleza, Ceará, discussing, among others: the process of planning 

and developing activities according to the contents to be taught, feedbacks received from all 

parts involved, analysis of the material used in class, assessment of the students (by 

themselves and by the student-teacher) and the direct impacts this experience has caused to 

previous expectations. 

 

Keywords: Teaching. Internship. Class Plan. 
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1 INTRODUCTION 

 

This report aims at describing the experience lived during the internship and 

right after it. The internship started on August 31, 2016, ended on October 13, 2016 and 

was conducted at Instituto Federal de Educação, Ciência e Tecnologia in partnership 

with the English Teaching Education and Arts Program from the Federal University of 

Ceará. This report will expose the personal experience of carrying out the teaching 

process within a real environment of teaching, consisting of a high school classroom in 

the city of Fortaleza, Ceará, discussing, among others: the process of planning and 

developing activities according to the contents to be taught, feedbacks received from all 

parts involved, analysis of the material used in class, assessment of the students (by 

themselves and by the student-teacher) and the direct impacts this experience has caused 

to the way I teach. Such experience was a determinant factor for deciding to continue 

with my studies at college. 

In the sense of comprehending academic internship as the main (and maybe 

the most fundamental) requirement in becoming a teacher, it is important to consider 

that only the internship can allow the theoretical knowledge acquired at the university to 

be fully explored in the practical world of teaching, linking knowledge originated from 

many instances with pedagogical, administrative and organizational factors. From a 

personal point of view, solely based on the experience of being a trainee teacher, the 

main goal of the internship is to close the distance between the student-teacher and the 

class environment, so students can notice the difficulties and challenges that are waiting 

for them. 

This report is divided into several sections, being the main ones the 

following: Internship, which is going to explore, the laws responsible for regulating 

internship activities in Brazil, how this field works and how it can help teachers to 

improve their teaching abilities; Material Analysis, in which the books used during the 

classes will be analyzed concerning methodology, content and utility and, finally, the 

Activities Proposed section, which is going to detail each and every class plan produced 

during the period of internship. 

By the end of the report, some important considerations about the 

experience of being a teacher-student, as well as being a college student, will be shared 

too. It is important that the vulnerabilities to which we are always exposed be presented 

too, since they play meaningful roles in our professions every day.



 

2 THE INTERNSHIP 

 

Either if it’s obligatory or not, the internship contributes to the academic 

development of the teacher undergoing graduation. For this to happen in a satisfactory way, 

the development of academic internship must be guided by defined procedures that aim to 

improve everything that happens in this discipline (KENSKI, 1991, p.39): the first contact 

with the school and students, the class planning, the observation of experienced teachers, the 

teaching part itself, among others. According to the National Council of Education, 

Observation 21, 2001, internship is considered 

 

(…) as a learning time which, over a period of stay, someone will take some time 

somewhere to learn the practice, the craft of it and then be able to exercise such 

practice. This way, it previews a pedagogical relationship between someone who is 

already a recognized professional in an institutional work environment and a trainee 

student. (CONSELHO NACIONAL DE EDUCAÇÃO, Parecer CNE/CP Nº21, de 

agosto de 2001
1
). 

 

According to the Resolution No. 21/CEPE/UFC (Council of Teaching, Research 

and Extension at the Federal University of Ceará), the Supervised Curricular Internship can be 

defined as an “academic activity that should assure integration between theory and practice in 

a real life situation, aiming the professional and personal development of the students” and is 

required in Brazil for every undergraduate course in order to obtain the diploma. This activity 

is backed up by Federal University of Ceará (UFC)’s internal CEPE resolution #32 from 

October 30, 20092, and the Brazilian Law 11.788/CN-CLT/2008 (National Congress, 

Consolidation of Brazilian Labor Laws), from September 25, 20083.  Both resolutions and law 

state that, for a student to be eligible for this activity, it is necessary: 

 

1. To be regularly signed up to the correspondent discipline of Internship; 

2. Be effectively present in the undergraduate course of which the student is 

part of; 

3. Be guided by a Cooperating Teacher and a supervisor of the Academic 

Unit, which will guide and assess the trainee-student (student-teacher); 

4. Celebrate the Commitment Term within the Institution where the student-

teacher will fulfill its period of internship. 

 
1 Available at: http://portal.mec.gov.br/dmdocuments/cnecp_212001.pdf 

2 Available at: http://www.estagios.ufc.br/arquivos/UFC_Resolucao_32_CEPE_30.10.2009_Estagio.pdf 

3 Available at: http://www.planalto.gov.br/ccivil_03/_ato2007-2010/2008/lei/l11788.htm 
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For the English Teaching Education and Arts Program from the Federal University 

of Ceará, during the internship, the student-teacher should present, according to a previously 

scheduled agenda, to the Cooperating Teacher/Supervisor: 

1. Course plan for the whole semester, containing classes, contents to be 

taught and the student-teacher responsible for teaching the class (just in 

case internship is done in pairs); 

2. Class plan, containing all items approved in the proposed model, within at 

least one week in advance of the class to be taught; 

3. Reflective journal, containing the record of the last class taught and 

reflecting upon it (in our case, such attribute was dismissed, being 

necessary only the moments our classes were observed by our cooperating 

teachers and supervisors. 

 

It is important to mention that the course plan (I) must be shared with the 

professor on the very first week of internship. Class plans (II) must be sent weekly through 

email as well as reflective journals. In real life situations, every teacher will have to comply 

with deadlines in delivering class plans, tests and other documents within the teaching 

institutions he/she can possibly work at, according to said institution’s agenda. This way, the 

internship activity in the university aims to provide real life situations for soon-to-be teachers 

and will require from the student-teacher the fulfillment of deadlines and other documents. If 

the process is going to be shared with a partner, both student-teachers must be present in all 

activities related to teaching, even if one of them won’t be directly responsible for carrying 

out the class. 

From a very personal point of view, internship brings not only an opportunity for 

teachers who have just started their careers to improve their knowledge and learn how to 

behave in a real classroom setting; it is also a chance for us to develop a relationship with the 

students and understand that they are not passive listeners, but rather people with knowledge 

who can always share and collaborate with us. 



 

3 THE SETTING AND THE COURSE 

 

3.1 General information, physical space and setting. 

 

IFCE - Instituto Federal de Educação, Ciência e Tecnologia do Ceará (Federal 

Institute of Education, Science and Technology of Ceará) is an institution created under the 

Act. No. 11,892, of December 29, 2008, through the integration of the Federal Center of 

Technological Education of Ceará with the Federal Agrotechnical Schools of Crato and 

Iguatu, under the Ministry of Education, and is a local authority of legal nature, which holds 

administrative, patrimonial, financial, educational and pedagogical autonomy. For the record 

of provisions and governing regulation, IFCE is equivalent to any other federal university 

within Brazilian Ground.  

With more than a hundred years of existence (being named differently many times 

over the years), IFCE is considered an institution that promotes inclusive education with 

quality, guided by fundamental principles, namely its mission, vision and values. Formatted 

by the faculty group, with participation of the academic community, IFCE’s principles were 

reviewed in 2010, given the new institutional framework of the institution and in order to suit 

the latest features it comprises. As for vision, IFCE aims to become standard of excellence in 

teaching, research and extension in the areas of Science and Technology. As for mission, 

IFCE wants to produce, disseminate and apply scientific and technological knowledge in the 

quest to fully participate in the training of citizens, making it more complete, aiming for their 

full social, political, cultural and ethical inclusion. Its values are solely committed to ethical 

and social responsibility, with respect, transparency, excellence and determination, all in line 

with the basic principles of citizenship and humanism, freedom of expression, with feelings of 

solidarity with a culture of innovation, with fixed ideas on environmental sustainability. 

The school has a very comfortable learning environment. Most rooms are 

acclimatized and comport from 20 to 40 students each, all of them equipped with white board, 

chairs and a desk for the teacher. It also has many multimedia labs, equipped with all sort of 

technological tools. During shift turns, it was possible to see that the school has of students 

from different age groups, but most of them are teenagers. IFCE grants both high school and 

academic studies for the community, so students from both environments are constantly 

bumping into each other.  For this observation process, only high school environments were 

observed.  
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IFCE offers a huge number of courses connected to technology and or science in three 

modalities: technical courses, higher education (including undergraduate and graduate 

courses) and Pronatec. Technical courses aim students who wish to become professionals in a 

short period of time in order to win a place in the labor market. They are offered in five ways: 

● Subsequent: this modality is intended to students who have completed high 

school. 

● Concurrent: This course mode is intended to students who have completed 

elementary school, and offered to those who are attending traditional high school and attend 

technical education at the Federal Institute at the same time, usually one in the mornings and 

the other in the afternoons and/or evenings. This student will only receive technical diploma 

upon presentation of high school completion certificate. 

● Integrated: the integrated teaching model is one in which the student attends 

high school and technical school at the same time in IFCE; 

● EJA: to be a student of adult education (EJA), the applicant must be 18 years 

and have full primary and incomplete secondary education. 

● E-Tec: Network-Tec and Brazil aims to offer professional and technological 

distance education and is intended to expand and democratize access to technical mid-level 

public and free courses. 

● Pro-official: the e-Tec network also offers the Initial Training Program for 

Educational Professionals of Basic Service of Public Educational Systems (Profuncionário), 

which offers, throughout distance education, technical training, at mid-level, to employees of 

public networks for basic education in education systems. 

At higher educational levels, the upper courses are offered to graduate students in 

order to develop expertise in specific areas. They are offered in four modes:  

● BA: for young people who have completed high school and wish vocational 

bachelor's degree. 

● Degree: intended for students who have completed high school (old school). 

They are undergraduate courses specific to the training of teachers. 

● Technology: technological courses which form professionals to meet specific 

fields of the labor market. Their average length of duration is smaller than traditional 

undergraduate courses. 

● UAB: The Open University of Brazil (UAB) is a program of the Ministry of 

Education (MEC) in partnership with IFCE, which provides higher education distance 

learning courses for teachers and public professionals. 
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Graduate courses are intended for all those who have higher education diploma. 

They are offered in lato and stricto sensu modalities.  

● Specializations: lato sensu post-graduation courses to all who have completed 

higher education and wish to obtain academic or professional update and the subsequent 

progress of the skills acquired during their studies. 

● Masters: stricto sensu graduate courses offered in terms of academic and 

professional master. The academic master is intended for all who have completed higher 

education and wish to obtain graduation with master’s degree through studies focused on 

teaching and research directed to the academic career. The professional master’s degree is 

intended for all who have completed higher education and wish to obtain graduation with 

master’s degree, through studies and techniques directly geared to the performance of high 

level of professional qualifications, in order to meet the demand of market sectors. 

● Doctorates: stricto sensu postgraduate study courses to train professionals who 

wish to obtain graduation with PhD degree, with a focus on academic career and innovation 

area. 

The National Program for Access to Technical Education and Employment (Pronatec) 

offers vocational training for students and workers through two types of courses: 

● FIC: refresher courses and professional training of basic level, short timed, 

without having to access all the criteria of the selection exam. 

● Technical: courses aimed at students who wish to professionalize in mid-level 

technical education and win a place in the labor market. 

The integrated modality was the one chosen from teaching because students are 

going through high school studies as well as technical ones, thus meeting the requirements for 

this course (which specifies that classes must be observed in high school environments, 

preferably those who have some connection within the federal sphere of the university). The 

English course is considered a tool for students to use within their areas of expertise, so the 

contents taught in class are usually meant to be used in reading tasks only. Besides, some 

classes are taught using texts from the areas of expertise of the students, as a way to make 

them think about things they already know through another perspective and using another 

language. 

 

3.2 Course structure 

 

IFCE has English classes for all integrated courses as an obligatory module. 
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During the first two years of education students have classes of English for Specific Purposes, 

in which they are supposed to learn reading techniques associated to grammar concepts of the 

English language to allow them to read texts within their areas of expertise. In the last year of 

high school (being three years the exact amount of time for high school), students have 

classes of grammar structure as well, but the resemblance of these classes with the ones we 

usually see in elementary school within EFL contexts is huge, given the amount of time 

dedicated to only explain grammar concepts and expect students to do exercises alone and 

correctly. English for these students is more like a tool to help them throughout the courses. 

According to my cooperate-teacher, most of these students are too busy with other disciplines 

given the fact they are also part of technological courses. Teachers from other disciplines, 

according to the students, are often attempting to make them work too much, leaving little or 

no room at all for them to study anything else. 

Access to official documents such as the course program and procedures hasn’t 

been possible, especially because IFCE’s webpage does not have any information about it. 

This material has also been requested to the teacher responsible for this discipline but, until 

the closure of this report, the request was yet to be answered. What was possible to gather 

through discussion and observation of the contents taught in class is the fact that the courses 

are offered in a way to help students with the basics of language structure, so the contents 

may vary according to the technological course students are enrolled into. All classes are 

taught in English and they are focused on developing students’ reading abilities.  

About evaluation and assessment methods, there are no explicit tests for these 

courses. Students have their grades measured based on their attendance to the class and the 

activities they perform every week. Formal evaluation is not present.  



 

4 DIDACTIC MATERIALS 

 

This section aims to analyze and assess a course book of English based on the 

ELT (English Language Teaching) Course book Evaluation Checklist suggested by Yusuf  

Demir (Selcuk University) and Abdullah Ertas (Atilim University) on their article “A 

suggested Eclectic Checklist for ELT Course Book Evaluation”, published by The Reading 

Matrix, an international online journal which focuses on second and foreign language reading 

and literacy, volume 14, number 2, from September 2014. 

For this evaluation to be possible, the data scope was voluntarily limited. Some 

questions of the survey (so far meant to be quantitative in terms of number of positive aspects 

a book should have to be considered acceptable) were very subjective, which only increased 

the complexity of the analysis, given the huge amount of personal thoughts involved in this 

attempt. Therefore, it is important to show all extra criteria involved while analyzing this data, 

which goes as follows:  

1. The material chosen to be analyzed was part of the English for Specific 

Purposes Course, offered for students at the Federal Institution of Education, 

Science and Technology of Ceará (IFCE). They are high school students who 

are settled at the integrated category of studies, having both normal classes 

plus professional instruction in specific areas (Mechanics, Civil Construction 

and Electrotechnics); 

2. The analysis also considered the curriculum requirements of the school, which 

can be simplified as to have students learning English for specific purposes 

and basic development of reading skills, to help them understand manuals 

from different equipment they will have to operate; 

3. Students had previous contact with the material being analyzed, so it was 

possible to give answers based not only on my personal experience as teacher, 

but also as their participation as learners; 

4. The book is not for sale, for it consists of an institutional publication available 

only in IFCE campi, with a limited number of copies. 

The book itself is structured around introduction to the topics to be discussed in 

class, followed by general explanations about reading strategies, grammar topics related to the 

content somehow (something that is extremely questionable) and reading comprehension 

exercises.  

Based on that, we proceed to further discuss some main aspects of the analysis.
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The book chosen for this analysis is named "Inglês Instrumental: Leitura e 

Compreensão de Textos", by Carolina Lopes (IFCE), 2012, and it has 119 pages. The book is 

not for sale, being available at IFCE’s libraries around the state of Ceará. It is part of the 

collection “Novos Autores da Educação Profissional e Tecnológica”, from Secretaria de 

Educação Profissional e Tecnológica (SETEC) from the Ministry of Education in Brazil. 

 

Picture 1 – Cover of the book being analyzed 

 
Fonte: Photocopy of the book cover made by the author.  

 

Students at IFCE have free access to this publication and, given the fact that there 

are many copies available, most students can borrow it from the libraries without problems, 

which was in fact one of the main reasons why this book was chosen to be used in class 

according to one of IFCE teachers, whose identity will be preserved in this report. This alone 

is enough to makes us question the adequacy of such material. However, keeping in mind that 

this survey consists of 56 different questions covering aspects such as Subjects & Contents, 

Sub-skills & Skills, Layout & Physical Makeup and Practical Considerations, the analysis 

continued in hopes of finding other strengths on the material. 

 

4.1 Subjects and contents from the ELT course book evaluation criteria 
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The checklist used in this analysis consists of 56 questions divided into four 

subsections: Subjects and Contents (10 questions), Sub-skills and Skills (25 questions, also 

divided into subsections, which are reading (3 questions), Listening (3 questions), Speaking 

(3 questions), Writing (3 questions), Vocabulary (5 questions), Grammar (5 questions), 

Pronunciation (2 questions) and 1 (one) extra question), Layout & Physical Make-up (7 

questions) and Practical Considerations (14 questions). Given the nature of some questions 

(philosophical, epistemological, reflexive, etc.), some choices had to be done in order to turn 

something that is basically qualitative into quantitative data. These choices are explained as 

follows.  

This categorization is needed mainly because it allows for a more concrete and 

systematic evaluation, but it is very important to understand that the reality of a classroom 

setting depends of a series of (un)fortunate events, which will ultimately provide success or 

failure, being up to the teacher and students decide which path take in order to learn the 

language. 

 

4.2 Categorization and course book analysis 

 

Some questions of the checklist deal with cultural aspects of the target and source 

language and whether they are appropriate to the class and the targeted culture. According to 

Tylor (1920, p. 1), culture is the “complex whole which includes knowledge, belief, art, 

morals, law, custom and any other capabilities and habits acquired by man as a member of 

society”. Considering this definition, the book brings interesting but generalist texts from 

newspapers and magazines with a range of subjects that goes from extremely specific topics 

to over generalized ones. Other than mentions about politics and law subjects and a few topics 

related to art, this book does not meet this requirement. 

Another important aspect mentioned in one of the questions of the survey 

concerns motivation: if the subjects and content of the course book are motivating or not. 

Again, we face a very broad question. Even though motivation seems to be the second 

strongest predictor of success, trailing only aptitude (SKEHAN apud GASS & SELINKER, 

2008, p.426),  

 

an investigation of the role of motivation in second language learning faces a hurdle 

just beyond the starting block: the exact nature of motivation is not so clear. 

Everyone agrees that it has something to do with drive, but when various definitions 

are compared, it becomes clear that these definitions differ in significant ways. 

(GASS, SELINKER, 2008, p.426). 
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Even so, considering hypothetically that motivation is basically the willingness 

one may have to do something, and considering that the texts are presented without auxiliary 

vocabulary and with subjects that are way too general, it is hard to believe that any student 

would look at it and find it interesting. 

Considering that the course book should be interesting and foster new knowledge 

for students, with consistent variability of contents and, at the same time, being 

understandable for students, we have quite a few things to say. If we take into consideration 

only personal preferences of the teacher (which is problematic per se, given the possible 

reasons why individuals may define their preferences), it is possible to easily conclude that 

the book is not interesting at all. Considering students’ opinions, it only gets worse: 

considering that most of students using this book are teenagers always connected with each 

other through internet, visual aids and resources available in the book don’t even get close to 

awake any interest in students. The subjects of the texts are always too general, and it is hard 

to notice if they were chosen with any care considering its target. 

Most part of the book (except for the texts present in each chapter) is written in 

Brazilian Portuguese. Whenever students had difficulties with the activities, they tended to 

feel worse because they couldn’t do the assignment even though they were reading the 

instructions in their own mother tongue. However, most texts on the book overuse cognates, 

so this is a positive aspect for students, who feel able to understand at least what the texts are 

talking about. Cognates play a huge role in this book given the amount of texts it has. Its 

diversity of topics might seem a little unsettling for students, for they are mostly teenagers 

and sometimes not so interested in topics such as politics. It is important for them to have 

contact with sources other than subjects they might be interested in now.  

The subjects of the book are also free from discrimination of gender, race, sexual 

orientation and so forth. It is also possible to see some efforts concerning the inclusion of both 

local and target culture. Elements such as news or reports of scientific findings, projects and 

research can be considered culturally relevant, but such elements have little possibility of 

raising debates which could possibly make students more interested in the subject (the topics 

don’t seem to meet students’ interest at all).  

These aspects were discussed mainly because all questions related to them were very broad 

and difficult to answer without considering personal interests and, maybe, biased opinions. 

The full survey is available in the attachments section of this report. 
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4.3 Categorization and course book analysis 

 

The results of this research were presented according to three different scenarios, 

which go as follows:  

1. First scenario: all 56 questions of the survey were considered in order to 

identify, according to the surveys’ criteria, if the book is appropriate/adequate 

for classroom environments in which it has been used so far; 

2. Second scenario: Listening, Speaking and Pronunciation sections of the survey 

were eliminated, considering that the course curriculum only aims at 

developing reading skills; 

3. Third scenario: all sections mentioned in the second scenario plus the whole 

section of “Subjects & Contents” were eliminated, considering not only the 

reasons mentioned in the second scenario, but also the fact that questions of 

the “Subjects & Contents” section were way too open for interpretation, which 

would ultimately compromise the results of the analysis. 

 

The results are presented below (Table 1):  

Table 1 – Results 

Scenario 
Possible Answers # of 

questions 
% of Yes 

Yes No 

First 17 39 56 30.35 

Second 17 31 48 35.41 

Third 15 23 38 39.47 
Source: elaborated by the author. 

 

Considering that the survey states the following information as basis for 

interpretation:  

According to Ersoz (n.d.), if the number of YES answers is more than 80%, the book 

is perfect for your situation. If between 60-80%, it can be used in your situation but 

needs adaptation. If below 60%, the book is not suitable for your situation. (DEMIR, 

Yusuf; ERTAS, Abdullah. A Suggested Eclectic Checklist for ELT Coursebook 

Evaluation. 2014) 

the first conclusion we can take from this is that the book analyzed is not suitable for our 

situation (explained on the introduction of this report). Not even the third scenario (third) is 

sufficiently generous for the book to score minimum points to be considered suitable. 



 

5 ACTIVITIES PROPOSED AND CLASS PLANS 

 

All activities proposed in class were based on Task-Based Learning.  

From now onwards, all class plans from August 31, 2016 to October 13, 

2016 (see ATTACHMENT B – Official Contract of Internship) will be presented in this 

report, in which the process of constructing and teaching a class from its beginning to 

its end will be fully and freely described by the student teacher. In some class plans, 

there will be extra descriptions and models of activities created for specific settings.  
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #01 SEPT 02, 2016, ROOM 10, 10 AM – 12 PM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS By the end of this class, students should be able to use cognates, layout arrangement, and 

typographical traits as reading strategies while trying to understand a text in English. 

Students are also expected to make use of predictions together with their previous general 

knowledge to understand small texts in English. 

CONTENTS English for specific purposes: strategies for reading comprehension: prediction, cognates, 

typographical traits, previous knowledge, layout arrangement and repeated words in the text.  

Grammar: past simple, comparatives and superlatives. 

LESSON STAGES/ STRATEGIES 

WARM UP Teacher will right down on the board the following sentences and ask students to, based on 

their general knowledge, predict what these headlines are about:  

“Drivers think they drive better than others; Hope for Haiti event raises millions; Not making 

your bed can be healthier”. Do this as an open class question. Write students’ opinions on the 

board. 

ACTIVITIES Once students have finish analyzing and giving their opinions about the headlines, ask them 

to sit in groups or pairs to verify if they were correct. Ask them to read the texts from pages 

17 and 19. Once they have finish it, ask them random questions about the text or just have 

each group explaining to the rest of the class what each text talks about. (15 minutes) 

Moving on to the next activity, ask students to quickly answer the questions from the book 

related to the texts (pages 17, 18 and 19). Check answers orally. (30 minutes) 

Proceeding to the next part of the class, make a quick review of Simple Past (usage and 

form) as well as comparatives. As the last part of the class, have students doing exercises on 

pages 20 and 21). Correct questions accordingly and if needed. The answers should come 

from the students. (30-40 minutes) 

CLOSURE Finish the class reviewing what we’ve seen today (simple past & comparatives) and 

emphasize that knowing about these structures can help them read texts in English easily. As 

homework, ask them to read pages 22 to 27 and try to do the exercises as a way to prepare 

them for next class (in which they will have to use skimming in order to perform a task). (15 

minutes) 

RESOURCES Course book, whiteboard, paper sheets, markers, dictionaries (preferably online ones – cell 

phones) 

ASSESSMENT 

(FEEDBACK) 

During the class, feedback will be given online whenever students attempt to translate 

anything. It will be possible to check if students understood the texts based on their answers. 

REFERENCES LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. Recife, 

Imprima, 2012. 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #02 SEPT 05, 2016, ROOM 07, 07:30 AM – 09:30 AM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS By the end of this class, students should be able to use cognates, layout arrangement, and 

typographical traits as reading strategies while trying to understand a text in English. 

Students are also expected to make use of predictions together with their previous general 

knowledge to understand small texts in English 

CONTENTS English for specific purposes: strategies for reading comprehension: prediction, cognates, 

typographical traits, previous knowledge, layout arrangement and repeated words in the text.  

Grammar: past simple, comparatives and superlatives. 

LESSON STAGES/ STRATEGIES 

WARM UP Teacher will right down on the board the following sentences and ask students to, based on 

their general knowledge, predict what these headlines are about:  

“Drivers think they drive better than others; Hope for Haiti event raises millions; Not making 

your bed can be healthier”. Do this as an open class question. Write students’ opinions on the 

board. 

ACTIVITIES Once students have finish analyzing and giving their opinions about the headlines, ask them 

to sit in groups or pairs to verify if they were correct. Ask them to read the texts from pages 

17 and 19. Once they have finish it, ask them random questions about the text or just have 

each group explaining to the rest of the class what each text talks about. (15 minutes) 

Moving on to the next activity, ask students to quickly answer the questions from the book 

related to the texts (pages 17, 18 and 19). Check answers orally. (30 minutes) 

Proceeding to the next part of the class, make a quick review of Simple Past (usage and 

form) as well as comparatives. As the last part of the class, have students doing exercises on 

pages 20 and 21). Correct questions accordingly and if needed. The answers should come 

from the students. (30-40 minutes) 

CLOSURE Finish the class reviewing what we’ve seen today (simple past & comparatives) and 

emphasize that knowing about these structures can help them read texts in English easily. As 

homework, ask them to read pages 22 to 27 and try to do the exercises as a way to prepare 

them for next class (in which they will have to use skimming in order to perform a task). (15 

minutes) 

RESOURCES Course book, whiteboard, paper sheets, markers, dictionaries (preferably online ones – cell 

phones) 

ASSESSMENT 

(FEEDBACK) 

During the class, feedback will be given online whenever students attempt to translate 

anything. It will be possible to check if students understood the texts based on their answers. 

REFERENCES LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. Recife, Imprima, 

2012. 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #03 SEPT 06, 2016, ROOM 09, 07:30 AM – 09:30 AM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS By the end of this class, students should be able to use skimming techniques to understand 

the main ideas of a series of texts in English. 

CONTENTS English for specific purposes: strategies for reading comprehension: skimming techniques. 
Future in English (pages 22 to 28). 

LESSON STAGES/ STRATEGIES 

WARM UP Ask students if they know the meaning of the word “skim”. They should know, hence the 

fact they were asked to read the texts and try to answer the questions of this section 

previously as homework. 

ACTIVITIES #01: Considering that most of them didn't do the exercise, this is where the class starts: 

explaining what's skimming, why do we need it and point out that we do it all the time. If 

most of them did the activity at home, this is an opportunity for them to clarify their doubts 

concerning the questions and jump to #04 (15 minutes); 

#02: Arrange the class in groups. Ask each group to skim the texts and answer the questions 

from pages 24-25. Once they're finish, ask random students to share their answers with the 

class (20 minutes); 

#03: Still in groups, ask students to move on to pages 25-26 to basically do the same, but 

with more challenging texts. Ask them to first extract the main idea of each text, first using 

skimming techniques only. Give them 5 minutes to do so. Then ask 2 random groups 

(preferably those who haven't been asked before in this case) to tell the main idea of each 

text (in fact is just one text divided into two sections). Ask all students to take notes. Now, 

ask them to go back to the texts again and use all tools we've seen so far (predictions, 

cognates, typographic traits, etc.). Ask them if the first answer from the groups was accurate; 

#04: Explain future forms. (20 minutes); 

#05 (optional): if students have done their homework, ask them to skim the following text:  

https://en.wikipedia.org/wiki/Environmental_management_system (30 minutes). 

CLOSURE Review the ideas of skimming and emphasize the usage of all techniques in order to better 

understand a text in English. As homework, ask students to answer questions on page 26 and 

fully translate the text on pages 25 and 26. 

RESOURCES Course book, whiteboard, paper sheets, markers, dictionaries (preferably online ones – cell 

phones). 

ASSESSMENT 

(FEEDBACK) 

During the class, feedback will be given online whenever students attempt to translate 

anything. It will be possible to check if students understood the texts based on their answers. 

REFERENCES LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. Recife, Imprima, 

2012. 

 

https://en.wikipedia.org/wiki/Environmental_management_system
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #04 SEPT 09, 2016, ROOM 10, 10 AM – 12 PM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS By the end of this class, students should be able to use skimming techniques to understand 

the main ideas of a series of texts in English. 

CONTENTS English for specific purposes: strategies for reading comprehension: skimming techniques. 
Future in English (pages 22 to 28). 

LESSON STAGES/ STRATEGIES 

WARM UP Ask students if they know the meaning of the word “skim”. They should know, hence the 

fact they were asked to read the texts and try to answer the questions of this section 

previously as homework. 

ACTIVITIES #01: Considering that most of them didn't do the exercise, this is where the class starts: 

explaining what's skimming, why do we need it and point out that we do it all the time. If 

most of them did the activity at home, this is an opportunity for them to clarify their doubts 

concerning the questions and jump to #04; (15 minutes); 

#02: Arrange the class in groups. Ask each group to skim the texts and answer the questions 

from pages 24-25. Once they're finish, ask random students to share their answers with the 

class (20 minutes); 

#03: Still in groups, ask students to move on to pages 25-26 to basically do the same, but 

with more challenging texts. Ask them to first extract the main idea of each text, first using 

skimming techniques only. Give them 5 minutes to do so. Then ask 2 random groups 

(preferably those who haven't been asked before in this case) to tell the main idea of each 

text (in fact is just one text divided into two sections). Ask all students to take notes. Now, 

ask them to go back to the texts again and use all tools we've seen so far (predictions, 

cognates, typographic traits, etc.). Ask them if the first answer from the groups was accurate; 

#04: Explain future forms. (20 minutes); 

#05 (optional): if students have done their homework, ask them to skim the following text:  

https://en.wikipedia.org/wiki/Environmental_management_system (30 minutes). 

CLOSURE Review the ideas of skimming and emphasize the usage of all techniques in order to better 

understand a text in English. As homework, ask students to answer questions on page 26 and 

fully translate the text on pages 25 and 26. 

RESOURCES Course book, whiteboard, paper sheets, markers, dictionaries (preferably online ones – cell 

phones). 

ASSESSMENT 

(FEEDBACK) 

During the class, feedback will be given online whenever students attempt to translate 

anything. It will be possible to check if students understood the texts based on their answers. 

REFERENCES LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. Recife, Imprima, 

2012. 

 

https://en.wikipedia.org/wiki/Environmental_management_system
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #05 SEPT 12, 2016, ROOM 07, 07:30 AM – 09:30 PM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS By the end of this class, students should be able to use skimming techniques to understand 

the main ideas of a series of texts in English. 

CONTENTS English for specific purposes: strategies for reading comprehension: skimming techniques. 
Future in English (pages 22 to 28). 

LESSON STAGES/ STRATEGIES 

WARM UP Ask students if they know the meaning of the word “skim”. They should know, hence the 

fact they were asked to read the texts and try to answer the questions of this section 

previously as homework. 

ACTIVITIES #01: Last class I was absent, so the teacher in charge of the class asked students to read the 

texts and proceed to answer the questions from the book. Because of that it is good to make a 

review about skimming and check if they have any doubts concerning this concept; (15 

minutes); 

#02: Explain future tenses (page 28). Focus on the difference between the usage of “will” 

and “going to” if students have too much problems to understand it (20 minutes); 

#03: Ask students to find examples of future tenses in all texts we’ve seen so far in the book. 

Ask them to gather in groups to perform the task. Collect their answers orally; (10 minutes) 

#04: If there’s any time left, introduce them into the concept of scanning. (20 minutes). 

CLOSURE Review the ideas of skimming and emphasize the usage of all techniques in order to better 

understand a text in English. Homework: ask students to read the texts on pages 29-33 and 

answer the questions. 

RESOURCES Course book, whiteboard, paper sheets, markers, dictionaries (preferably online ones – cell 

phones). 

ASSESSMENT 

(FEEDBACK) 

During the class, feedback will be given online whenever students attempt to translate 

anything. It will be possible to check if students understood the texts based on their answers. 

REFERENCES LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. Recife, Imprima, 

2012. 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #06 SEPT 13, 2016, ROOM 09, 07:30 AM – 09:30 PM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS By the end of this class, students should be able to use skimming techniques to understand 

the main ideas of a series of texts in English. 

CONTENTS English for specific purposes: strategies for reading comprehension: skimming techniques. 
Future in English (pages 22 to 28). 

LESSON STAGES/ STRATEGIES 

WARM UP Ask students if they know the meaning of the word “skim”. They should know, hence the 

fact they were asked to read the texts and try to answer the questions of this section 

previously as homework. 

ACTIVITIES #01: Last class I was absent, so the teacher in charge of the class asked students to read the 

texts and proceed to answer the questions from the book. Because of that it is good to make a 

review about skimming and check if they have any doubts concerning this concept; (15 

minutes); 

#02: Explain future tenses (page 28). Focus on the difference between the usage of “will” 

and “going to” if students have too much problems to understand it (20 minutes); 

#03: Ask students to find examples of future tenses in all texts we’ve seen so far in the book. 

Ask them to gather in groups to perform the task. Collect their answers orally (10 minutes); 

#04: If there’s any time left, introduce them into the concept of scanning (20 minutes). 

CLOSURE Review the ideas of skimming and emphasize the usage of all techniques in order to better 

understand a text in English. Homework: ask students to read the texts on pages 29-33 and 

answer the questions. 

RESOURCES Course book, whiteboard, paper sheets, markers, dictionaries (preferably online ones – cell 

phones). 

ASSESSMENT 

(FEEDBACK) 

During the class, feedback will be given online whenever students attempt to translate 

anything. It will be possible to check if students understood the texts based on their answers. 

REFERENCES LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. Recife, Imprima, 

2012. 

 



30 

CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #07 SEPT 16, 2016, ROOM 10, 10 AM – 12 PM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS By the end of this class, students should be able to use skimming and scanning techniques to 

locate specific information on texts. 

CONTENTS Scanning techniques; Present Progressive. 

LESSON STAGES/ STRATEGIES 

WARM UP Assuming students have done their homework (pages 29-33), proceed to ask if they had any 

problems concerning the usage of scanning techniques and clarify their doubts. 

ACTIVITIES #01: Explain them the usage of scanning techniques (5 minutes); 

#02: Now that students have grasped the main concepts of English for specific purposes, ask 

them to gather themselves into 4 groups and open their books on page 35. Students will have 

to elaborate questions about the ads on this page (4 questions each group) and then each 

group will have to make questions to the others about the text. Questions must follow either 

skimming or scanning techniques. Other groups must answer the questions. While this 

activity takes place, collect their homework assignments. (30 minutes); 

#03: Clarify the usage of Present Progressive as an ongoing situation and ask if they have 

any problems with any of the verb tenses we’ve seen so far (10 minutes); 

#04: If there’s any time left, ask them to start doing their homework (20 minutes). 

CLOSURE Ask students if they have any doubts concerning the strategies we’ve used so far and inform 

them that next class we’re going to start working with texts from their areas of expertise. 

Homework: ask them to do exercises on pages 37-38. 

RESOURCES Whiteboard, markers and course book. 

ASSESSMENT 

(FEEDBACK) 

Check if students can elaborate reasonable questions for the ads. Check if they can 

understand anything at all by making your own questions. 

REFERENCES LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. Recife, Imprima, 

2012. 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #08 SEPT 19, 2016, ROOM 07, 07:30 AM – 09:30 AM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS By the end of this class, students should be able to use skimming and scanning techniques to 

locate specific information on texts. 

CONTENTS Scanning techniques; Present Progressive. 

LESSON STAGES/ STRATEGIES 

WARM UP Assuming students have done their homework (pages 29-33), proceed to ask if they had any 

problems concerning the usage of scanning techniques and clarify their doubts. 

ACTIVITIES #01: Explain them the usage of scanning techniques (5 minutes); 

#02: Now that students have grasped the main concepts of English for specific purposes, ask 

them to gather themselves into 4 groups and open their books on page 35. Students will have 

to elaborate questions about the ads on this page (4 questions each group) and then each 

group will have to make questions to the others about the text. Questions must follow either 

skimming or scanning techniques. Other groups must answer the questions. While this 

activity takes place, collect their homework assignments. (30 minutes); 

#03: Clarify the usage of Present Progressive as an ongoing situation and ask if they have 

any problems with any of the verb tenses we’ve seen so far (10 minutes); 

#04: If there’s any time left, ask them to start doing their homework (20 minutes). 

CLOSURE Ask students if they have any doubts concerning the strategies we’ve used so far and inform 

them that next class we’re going to start working with texts from their areas of expertise. 

Homework: ask them to do exercises on pages 37-38. 

RESOURCES Whiteboard, markers and course book. 

ASSESSMENT 

(FEEDBACK) 

Check if students can elaborate reasonable questions for the ads. Check if they can 

understand anything at all by making your own questions. 

REFERENCES LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. Recife, Imprima, 

2012. 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #09 SEPT 20, 2016, ROOM 09, 07:30 AM – 09:30 AM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS Students should be able to reach out for their knowledge in ESP in order to understand the 

instructions and complete the task. ESP knowledge includes skimming and scanning 

techniques plus their previous knowledge and ability to follow instructions in English. 

CONTENTS Review scanning and skimming techniques. This class has students from two different 

courses: Environmental Management Systems and Industrial Mechanics. Therefore, there are 

two different manuals to be used. 

LESSON STAGES/ STRATEGIES 

WARM UP Ask students if they have ever seen a manual written in English (the expected response is to 

be yes, considering the way English is immersed in our reality). Usually manuals are 

accompanied of pictures and written structures. Explain to them that this time they’ll have to 

follow only written structures. 

ACTIVITIES #01: Explain students the task they’re about to begin. Extra information, not to be shared  

with the students: Each manual has a series of tasks that, once completed, will produce the 

letters which, arranged in the right other, will form the name of the course they are attending 

to at IFCE in English. Students from the Environmental Management Systems Course will 

receive Manual #01. Students from the Industrial Mechanics course will receive Manual #02 

(5 minutes); 

#02: Students will also receive paper sheets, markers, rulers and a glossary for the manual 

they receive and, in two groups (each group formed by students from the same course), will 

have to finish all tasks within 50 minutes. Students might have difficulties understanding 

certain constructions, so the teacher must be ready to help them out accordingly. (50 

minutes); 

#03: Once students have finished the tasks, ask them to try to figure out what to do with the 

letters. Most of them may be able to envision what the tasks are aiming at (10 minutes); 

#04: Explain the students that now we are going to work with texts from their areas of 

expertise together with the lessons of the book (20 minutes). 

CLOSURE Students probably found difficult to follow instructions without images. As for homework 

and to reinforce the meaning of words and constructions we’ve seen in class, ask them to 

make illustrations for each task they had to perform in order to help other users of this 

manual, to make it easier to understand. They can draw or do collages. 

RESOURCES Whiteboard, markers of different colors, rulers, sheets of paper (A4), sheets of millimetric 

paper. 

ASSESSMENT 

(FEEDBACK) 

Students will have to complete tasks written in English. Check if they are experiencing 

problems understanding instructions and help them accordingly. Their ability to understand 

instructions will be measured based on the tasks. They will only succeed if all tasks are 

correctly completed. 

REFERENCES LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. Recife, Imprima, 

2012. 
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MANUAL TO FIND OUT IMPORTANT INFORMATION ABOUT THE COURSE 01 

TEACHER’S VERSION  

 

Hello and welcome to the INFOGENERATOR2016. This machine is perfect for finding out 

things like your next assignments, the topics you’re going to study, the next crazy activity 

your teacher may do. Read the instructions carefully and build up the sign which will indicate 

the topic of your homework. All tasks will require your group to write something down. Be 

careful: if you don’t understand the instructions, you won’t be able to finish the task. (The 

answer is a capital letter in bold right after each task. Students should work in groups and one 

or two people should take care of each task as to finish it quickly. The name of the course is 

ENVIRONMENTAL MANAGEMENT SYSTEMS) 

 

Draw the fifth letter of the alphabet (or the second vowel from the Portuguese language) is 

necessary and must be painted in green (any shade of green). This procedure must be done 5 

times (5 different sheets of paper); E 

Using a sheet of millimetric paper, get ready to use it on portrait position. Use a ruler to draw 

a blue line from top to bottom on the left side of the paper, using the longest side of the paper. 

You know that the minimum distance between two points is a straight line: so, connect the 

top-vertex of the left corner of the paper to the bottom-vertex of the right corner of the paper 

using blue color. Then, to finish it, draw another line using blue color, being this line parallel 

to the first one you drew and of the same size. Use other colors to thicken the lines. You must 

do this procedure 5 times (use 5 sheets of paper, please, one for each); N 

Using a sheet of millimetric paper, positioned in portrait mode, locate the last line of the sheet 

(considering the orientation from top to bottom) and find its middle point (you can use a ruler 

if you want. Connect the two top corners of the millimetric paper to this middle point with 

straight lines using any color you want, always respecting the limits of the millimetric 

paper; V 

Draw the 18th letter of the alphabet on a yellow sheet of paper. R 

Draw a tree on a common sheet of paper, positioned in portrait mode. Paint it using the 

correct colors; I 

Draw a circle on a sheet of millimetric paper. Then, using your creativity, paint a portrait of 

the Earth (just like a common representation of the Earth as a globe); O 

On a sheet of millimetric paper, positioned in portrait mode, find the middle of each side of 

the rectangle formed by the first lines of each side of the paper. Then, using a pencil, connect 

each point to its exact opposite. The result should be a cross, which is going to show you the 

middle of the paper. Using blue color, highlight the two longest and most external sides of the 

rectangle formed by the sheet. These two longest lines are parallel to each other and have the 

same size, and both are equally distant from the middle of the paper. Then, connect the two 

top-vertex corners of the paper to the middle point of the paper using two straight lines (one 

for each corner), respecting the limits of the millimetric paper. Use any color you want. This 

procedure must be done 4 times (4 different sheets of millimetric paper); M 

On a sheet of millimetric paper, positioned in portrait mode, highlight the top line and locate 

the middle of the same line. Then, using another color and respecting the limits of the lines of 

the millimetric paper, draw a perpendicular straight line from the middle point you’ve just 
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found on the top line towards the bottom of the paper. This procedure must be done 3 times 

(three different sheets of paper). T 

Take a common sheet of paper, hold it in portrait position and fold it from top to bottom, as to 

find the middle of the paper. Be sure to connect the shortest top side of the paper to its 

opposite side as to find the middle line of the paper, which is going to be parallel to the top 

and the bottom sides. Then unfold it and use a marker to highlight the line you’ve just 

created. Now, fold the paper again, but this time connecting the other two sides of the paper 

(the longest ones), as to find the middle of the paper again, but one that is going to cross over 

the first line you’ve just highlighted. With that move you’re going to find the middle points of 

the two shortest top lines of the paper. Using a marker of any color, connect the two bottom 

vertices of the paper two the middle point of the top line of the paper. Use straight lines to do 

that. If you did it right, you’ll recognize the letter. This procedure must be done 3 times. A 

When two lines cross each other on a point and form an angle of 90º you have a right angle. 

If you hold a sheet of paper in portrait position, you can clearly see that there are 4 right 

angles, one on each corner of the paper. Find the right angle (90º) on the fourth quadrant of 

the paper, located at the left corner of the bottom of the paper. Use a marker to represent it 

and to draw the two straight lines that form this angle. L 

Using a sheet of millimetric paper, construct the graphic of the Golden Ratio. You can look it 

up on internet. Use a thick-pointed marker to draw the graphic, in a way that it’s possible to 

make it become see-through on the paper. G 

On a sheet of millimetric paper in portrait position, draw a centralized Cartesian chart 

occupying the whole paper. Then, draw two circles, one on top of the other, in a way that 

each half of the first circle occupies the first and the second quadrant, respectively, and each 

half of the second circle occupies the third and the fourth quadrant, respectively. The circles 

must touch one another at the point (0,0). To finish, highlight the parts of the circles on the 

second and on the fourth quadrants. This procedure must be done 3 times. S 

Draw the 25th letter of the alphabet on a blue sheet of paper. Y 
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GLOSSARY – MANUAL 01 
 

bottom: base; parte de baixo; 

clearly: Claramente 

corner: canto (canto de uma página, canto de uma parede) 

cross over: cruzar por cima 

done: feito (passado particípio do verbo "to do") 

draw: desenhar 

drew: Desenhou 

Earth: Terra 

fold: dobrar (fold it - dobre-o) 

get ready: esteja pronto; prepare-se 

half: Metade 

highlight: Destacar 

must be: precisa ser 

paint: Pintar 

positioned in portrait mode: 
posicionado em forma de retrato (oposto ao formato 

paisagem) 

procedure: Procedimento 

right angle: ângulo reto 

ruler: Régua 

shade: Tom 

sheet: folha (de papel) 

side: Lado 

straight line: linha reta 

the longest: o mais longo 

thick-pointed: de ponta grossa 

top: Topo 

towards: em direção a, em direção ao 

unfold: desdobrar (unfold it - desdobrar) 

vertex: Vértice 

which: o qual, a qual, os quais, as quais 
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MANUAL TO FIND OUT IMPORTANT INFORMATION ABOUT THE COURSE 02 

TEACHER’S VERSION  

 

Hello and welcome to the INFOGENERATOR2016. This machine is perfect for finding out things 

like your next assignments, the topics you’re going to study, the next crazy activity your teacher 

may do. Read the instructions carefully and build up the sign which will indicate the topic of your 

homework. All tasks will require your group to write something down. Be careful: if you don’t 

understand the instructions, you won’t be able to finish the task. (The answer is a capital letter in 

bold right after each task. Students should work in groups and one or two people should take care of 

each task as to finish it quickly. The name of the course is INDUSTRIAL MECHANICS)  

 

Draw a screw on a common sheet of paper, positioned in portrait mode. Paint it using the correct 

colors. The screw must be big enough to go from top to bottom, and its head can’t be too big. This 

procedure must be done 3 times; I 

Using a sheet of millimetric paper, get ready to use it on portrait position. Use a ruler to draw a blue 

line from top to bottom on the left side of the paper, using the longest side of the paper. You know 

that the minimum distance between two points is a straight line: so, connect the top-vertex of the 

left corner of the paper to the bottom-vertex of the right corner of the paper using blue color. Then, 

to finish it, draw another line using blue color, being this line parallel to the first one you drew and 

of the same size. Use other colors to thicken the lines. You must do this procedure 2 times (use 2 

sheets of paper, please, one for each); N 

Using a sheet of millimetric paper, draw a big circle, one which touches all four sides of the paper 

within the limits of the millimetric mark. You can paint inside the circle using different colors. Be 

creative. Once you’ve finished, fold the paper in its middle, in a way that we can still see half of the 

circle you’ve drawn. This procedure must be done 3 times; C & D 

Using a sheet of millimetric paper, draw the graphic of the following function: f(x) = x² – 2x – 3. 

Make it big so we can clearly see it from distance. Use a red marker to make the graphic. U 

On a sheet of millimetric paper in portrait position, draw a centralized cartesian chart occupying the 

whole paper. Then, draw two circles, one on top of the other, in a way that each half of the first 

circle occupies the first and the second quadrant, respectively, and each half of the second circle 

occupies the third and the fourth quadrant, respectively. The circles must touch one another at the 

point (0,0). To finish, highlight the parts of the circles on the second and on the fourth quadrants. 

This procedure must be done 2 times. S (This material was printed with the number #3. Correct It 

with the students, otherwise they’ll have problems finishing the task.) 

On a sheet of millimetric paper, positioned in portrait mode, highlight the top line and locate the 

middle of the same line. Then, using another color and respecting the limits of the lines of the 

millimetric paper, draw a perpendicular straight line from the middle point you’ve just found on the 

top line towards the bottom of the paper. (three different sheets of paper); T 

Draw the 18th letter of the alphabet on a yellow sheet of paper; R 

Take a common sheet of paper, hold it in portrait position and fold it from top to bottom, as to find 

the middle of the paper. Be sure to connect the shortest top side of the paper to its opposite side as 

to find the middle line of the paper, which is going to be parallel to the top and the bottom sides. 

Then unfold it and use a marker to highlight the line you’ve just created. Now, fold the paper again, 

but this time connecting the other two sides of the paper (the longest ones), as to find the middle of 
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the paper again, but one that is going to cross over the first line you’ve just highlighted. With that 

move you’re going to find the middle points of the two shortest top lines of the paper. Using a 

marker of any color, connect the two bottom vertices of the paper two the middle point of the top 

line of the paper. Use straight lines to do that. If you did it right, you’ll recognize the letter. This 

procedure must be done 2 times; A 

When two lines cross each other on a point and form an angle of 90º you have a right angle. If you 

hold a sheet of paper in portrait position, you can clearly see that there are 4 right angles, one on 

each corner of the paper. Find the right angle (90º) on the fourth quadrant of the paper, located at 

the left corner of the bottom of the paper. Use a marker to represent it and to draw the two straight 

lines that form this angle. N 

On a sheet of millimetric paper, positioned in portrait mode, find the middle of each side of the 

rectangle formed by the first lines of each side of the paper. Then, using a pencil, connect each point 

to its exact opposite. The result should be a cross, which is going to show you the middle of the 

paper. Using blue color, highlight the two longest and most external sides of the rectangle formed 

by the sheet. These two longest lines are parallel to each other and have the same size, and both are 

equally distant from the middle of the paper. Then, connect the two top-vertex corners of the paper 

to the middle point of the paper using two straight lines (one for each corner), respecting the limits 

of the millimetric paper. Use any color you want; M 

Draw the fifth letter of the alphabet (or the second vowel from the Portuguese language) and paint it 

in green (any shade of green); E 

Take a common sheet of paper, hold it in portrait position and fold it from top to bottom, as to find 

the middle of the paper. Be sure to connect the shortest top side of the paper to its opposite side as 

to find the middle line of the paper, which is going to be parallel to the top and the bottom sides. 

Then unfold it and use a marker to highlight the line you’ve just created. Then, highlight the longest 

sides of the paper from top to bottom using any color you want. H 
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GLOSSARY – MANUAL 02 

 

bottom:  base; parte de baixo; 

clearly: claramente 

corner: canto (canto de uma página, canto de uma parede) 

cross over: cruzar por cima 

done: feito (passado particípio do verbo "to do") 

fold: dobrar (fold it - dobre-o) 

get ready: esteja pronto; prepare-se 

half: metade 

head: cabeça 

highlight: destacar 

must be: precisa ser 

positioned in portrait mode:  

posicionado em forma de retrato (oposto ao formato 

paisagem) 

procedure: procedimento 

right angle: ângulo reto 

ruler: régua 

screw: parafuso 

shade: tom 

sheet: folha (de papel)  

shortest: o menor, o mais curto 

side: lado 

straight line: linha reta 

the longest: o mais longo 

thicken: engrossar; enlarguecer 

thick-pointed: de ponta grossa 

top: topo 

towards: em direção a, em direção ao 

unfold: desdobrar (unfold it - desdobrar) 

vertex: vértice 

which: o qual, a qual, os quais, as quais 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #10 SEPT 23, 2016, ROOM 09, 10 AM – 12 PM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS Students should be able to reach out for their knowledge in ESP in order to understand the 

instructions and complete the task. ESP knowledge includes skimming and scanning 

techniques plus their previous knowledge and ability to follow instructions in English. 

CONTENTS Review scanning and skimming techniques. 

LESSON STAGES/ STRATEGIES 

WARM UP Ask students if they have ever seen a manual written in English (the expected response is to 

be yes, considering the way English is immersed in our reality). Usually manuals are 

accompanied of pictures and written structures. Explain to them that this time they’ll have to 

follow only written structures. 

ACTIVITIES #01: Explain students the task they’re about to begin. Extra information, not to be shared  

with the students: Each manual has a series of tasks that, once completed, will produce the 

letters which, arranged in the right other, will form the name of the course they are attending 

to at IFCE in English.; (5 minutes) 

#02: Students will also receive paper sheets, markers, rulers and a glossary for the manual 

they receive and, in just one big group, will have to finish all tasks within 50 minutes. 

Students might have difficulties understanding certain constructions, so the teacher must be 

ready to help them out accordingly. (50 minutes); 

#03: Once students have finished the tasks, ask them to try to figure out what to do with the 

letters. Most of them may be able to envision what the tasks are aiming at.(10 minutes) 

#04: Explain the students that now we are going to work with texts from their areas of 

expertise together with the lessons of the book. (20 minutes) 

CLOSURE Students probably found difficult to follow instructions without images. As for homework 

and to reinforce the meaning of words and constructions we’ve seen in class, ask them to 

make illustrations for each task they had to perform in order to help other users of this 

manual, to make it easier to understand. They can draw or do collages. 

RESOURCES Whiteboard, markers of different colors, rulers, sheets of paper (A4), sheets of millimetric 

paper. 

ASSESSMENT 

(FEEDBACK) 

Students will have to complete tasks written in English. Check if they are experiencing 

problems understanding instructions and help them accordingly. Their ability to understand 

instructions will be measured based on the tasks. They will only succeed if all tasks are 

correctly completed. 

REFERENCES LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. 

Recife, Imprima, 2012. 
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MANUAL TO FIND OUT IMPORTANT INFORMATION ABOUT THE COURSE 03 

TEACHER’S VERSION  

Hello and welcome to the INFOGENERATOR2016. This machine is perfect for finding out things like 

your next assignments, the topics you’re going to study, the next crazy activity your teacher may do. Read 

the instructions carefully and build up the sign which will indicate the topic of your homework. All tasks 

will require your group to write something down. Be careful: if you don’t understand the instructions, you 

won’t be able to finish the task. (The answer is a capital letter in bold right after each task. Students 

should work in groups and one or two people should take care of each task as to finish it quickly. The 

name of the course is CIVIL CONSTRUCTION - EDIFICATIONS) 

 

Using a sheet of millimetric paper, draw a big circle, one which touches all four sides of the paper within 

the limits of the millimetric mark. You can paint inside the circle using different colors. Be creative. Once 

you’ve finished, fold the paper in its middle, in a way that we can still see half of the circle you’ve drawn. 

This procedure must be done 5 times; C & D 

Draw a screw on a common sheet of paper, positioned in portrait mode. Paint it using the correct colors. 

The screw must be big enough to go from top to bottom, and its head can’t be too big. This procedure 

must be done 6 times; I 

Using a sheet of millimetric paper, positioned in portrait mode, locate the last line of the sheet 

(considering the orientation from top to bottom) and find its middle point (you can use a ruler if you want. 

Connect the two top corners of the millimetric paper to this middle point with straight lines using any 

color you want, always respecting the limits of the millimetric paper; V 

When two lines cross each other on a point and form an angle of 90º you have a right angle. If you hold a 

sheet of paper in portrait position, you can clearly see that there are 4 right angles, one on each corner of 

the paper. Find the right angle (90º) on the fourth quadrant of the paper, located at the left corner of the 

bottom of the paper. Use a marker to represent it and to draw the two straight lines that form this angle. L 

Draw a circle on a sheet of millimetric paper. Then, using your creativity, paint a portrait of the Earth (just 

like a common representation of the Earth as a globe). This procedure must be done 3 times; O 

Using a sheet of millimetric paper, get ready to use it on portrait position. Use a ruler to draw a blue line 

from top to bottom on the left side of the paper, using the longest side of the paper. You know that the 

minimum distance between two points is a straight line: so, connect the top-vertex of the left corner of the 

paper to the bottom-vertex of the right corner of the paper using blue color. Then, to finish it, draw 

another line using blue color, being this line parallel to the first one you drew and of the same size. Use 

other colors to thicken the lines. You have to do this procedure 3 times; N 

On a sheet of millimetric paper in portrait position, draw a centralized cartesian chart occupying the 

whole paper. Then, draw two circles, one on top of the other, in a way that each half of the first circle 

occupies the first and the second quadrant, respectively, and each half of the second circle occupies the 

third and the fourth quadrant, respectively. The circles must touch one another at the point (0,0). To finish, 

highlight the parts of the circles on the second and on the fourth quadrants. This procedure must be done 

2 times. S 

On a sheet of millimetric paper, positioned in portrait mode, highlight the top line and locate the middle 

of the same line. Then, using another color and respecting the limits of the lines of the millimetric paper, 

draw a perpendicular straight line from the middle point you’ve just found on the top line towards the 

bottom of the paper. (three different sheets of paper). This procedure must be done 3 times; T 

Draw the 18th letter of the alphabet on a yellow sheet of paper; R 
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Using a sheet of millimetric paper, draw the graphic of the following function: f(x) = x² – 2x – 3. Make it 

big so we can clearly see it from distance. Use a red marker to make the graphic. U 

Draw the fifth letter of the alphabet (or the second vowel from the Portuguese language) is necessary and 

must be painted in green (any shade of green); E 

Draw the first letter of the name of your English professor at IFCE, but it must be the one that’s been 

teaching you currently. Draw it on a blue sheet of paper, do it big and with beautiful, cursive letter; F 

Take a common sheet of paper, hold it in portrait position and fold it from top to bottom, as to find the 

middle of the paper. Be sure to connect the shortest top side of the paper to its opposite side as to find the 

middle line of the paper, which is going to be parallel to the top and the bottom sides. Then unfold it and 

use a marker to highlight the line you’ve just created. Now, fold the paper again, but this time connecting 

the other two sides of the paper (the longest ones), as to find the middle of the paper again, but one that is 

going to cross over the first line you’ve just highlighted. With that move you’re going to find the middle 

points of the two shortest top lines of the paper. Using a marker of any color, connect the two bottom 

vertices of the paper two the middle point of the top line of the paper. Use straight lines to do that. If you 

did it right, you’ll recognize the letter; A 
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GLOSSARY – MANUAL 03 

bottom:  base; parte de baixo; 

clearly: claramente 

corner: canto (canto de uma página, canto de uma parede) 

cross over: cruzar por cima 

currently: atualmente 

cursive letter letra cursiva (handwritten)  

done: feito (passado particípio do verbo "to do") 

fold: dobrar (fold it - dobre-o) 

get ready: esteja pronto; prepare-se 

half: metade 

head: cabeça 

highlight: destacar 

must be: precisa ser 

positioned in portrait mode:  posicionado em forma de retrato (oposto ao formato paisagem) 

procedure: procedimento 

right angle: ângulo reto 

ruler: régua 

screw: parafuso 

shade: tom 

sheet: folha (de papel)  

shortest: o menor, o mais curto 

side: lado 

straight line: linha reta 

the longest: o mais longo 

thicken: engrossar; enlarguecer 

thick pointed: de ponta grossa 

top: topo 

towards: em direção a, em direção ao 

unfold: desdobrar (unfold it - desdobrar) 

vertex: vértice 

which: o qual, a qual, os quais, as quais 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #11 SEPT 26, 2016, ROOM 07, 07 AM – 09 AM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS 2 – P5 – MECÂNICA 

 

GOALS By the end of this class, students should be able to make use of “will” to correctly express 

future and future progressive ideas. 

CONTENTS Use of future simple (will + verb in infinitive without ‘to’) and future progressive (will be + 

verb + ‘-ing’).  

Side contents: pronunciation of the letter “l”.                                                                                                                                                                                                                                                                                                                                                                                                                                                                

LESSON STAGES/ STRATEGIES 

WARM UP Ask students about their homework, if they had any doubts concerning the questions or any 

other problems they’d like to address. 

ACTIVITIES #01: Review the usage of “will” to express future. It is interesting to do the same for the 

usage of “going to”, contrasting both usages. Use the opportunity to clarify the usage of 

future continuous if they have any doubts concerning it.; (15 minutes) 

#02: Assuming that students are now able to make usage of future forms, ask them to do 

exercises from the book. Check some of their answers afterwards. (30 minutes); 

#03: While students check their answers, it is important to use this opportunity to clarify the 

pronunciation of final “l” sounds, /l/, which are mostly pronounced as /u:/ by Brazilian 

speakers and might cause misunderstanding. (15 minutes). 

CLOSURE Once activity checkout has finished, briefly review the contents of today’s class and ask 

them to do homework: (to be defined, because I still haven’t received the book of this class).  

RESOURCES Whiteboard, markers, course book. 

ASSESSMENT 

(FEEDBACK) 

For written activities, students will be monitored based on their answers, while 

pronunciation will be checked online while being explained. 

REFERENCES English Pronunciation for Brazilians – Sonia M. Baccariet al. 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #12 SEPT 27, 2016, ROOM 07, 07 AM – 09 AM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS 2 – P5 – MECÂNICA 

 

GOALS By the end of this class, students should be able to reach out for present perfect and/or 

present perfect to express ideas of past, linked or not to the present somehow, as well as 

express continuity in the case of present perfect (progressive). 

CONTENTS Present Perfect vs Simple Past, Present Perfect Continuous.  

Side contents: Pronunciation - the sound of /r/ and /h/. 

LESSON STAGES/ STRATEGIES 

WARM UP Students are supposed to have done their homework, so this time of the class is going to be 

dedicated to clarifying their doubts concerning the previous lesson. 

ACTIVITIES #01: Once homework correction has been done, explain the usage of present perfect and past 

simple by reaching out for contrastive examples, always asking students to verify if they are 

really understanding. After this, explain the usage of present perfect progressive. (15 

minutes) 

#02: Students must be asked to do activities from the book now (haven’t decided yet because 

I haven’t received the book). (30 minutes); 

#03: While students are doing the exercise or maybe after, call their attention for the 

pronunciation of the sounds /r/ and /h/ by means of contrastive examples. (15 minutes) 

CLOSURE To finish the class, quickly review the contents taught today and ask students to do their 

homework (to be defined). 

RESOURCES Whiteboard, markers, course book. 

ASSESSMENT 

(FEEDBACK) 

After students have done exercises from the book, ask them to orally give the answers. It’s a 

way to check and model both grammar and pronunciation correctness. 

REFERENCES English Pronunciation for Brazilians – Sonia M. Baccariet al. 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #13 SEPT 30, 2016, ROOM 07, 10 AM – 12 PM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS By the end of the class, students should be aware able to extract requested information 

from a given text in English by using ESP techniques such as skimming and scanning, 

cognates and previous knowledge on the subject. 

CONTENTS Practical English: Extracting requested information from given texts. Context: job 

vacancies on students’ area of expertise. 

LESSON STAGES/ STRATEGIES 

WARM UP Ask students about their career choices. Ask them if it’s been hard to find a job within 

their areas of expertise. Do they want to work abroad? Get them in the mood of the 

next tasks by making them think about what they must do in order to get a job. 

ACTIVITIES #01 First up: students must gather themselves into two groups (one group for each 

course) and create two CVs based on their own experiences so far and what they want 

to become (considering the course they’ve been attending to). One CV must represent 

a female and the other one a male student. They may create fictional names for these 

CVs. Be sure students include what they think it’s important on a CV. Each group 

must create two CV’s. If students don’t know how to make a CV, make a quick 

example on the board. Once they have done it, collect their CVs. They can do this in 

Portuguese. Alternatively, groups can be divided based on the number of vacancies 

available (15 minutes); 

#02: Now each group will receive job descriptions and requirements for jobs within 

their area of expertise. Give them 20 minutes to locate important information on each 

job opportunity such as minimum requirements, salary etc. (30 minutes); 

#03: Once students have finish analyzing all job descriptions given, ask them to 

pretend they are employers from the companies presented in the text. They are going 

to receive some CV’s and must judge if they can be hired or not (15 minutes).  

CLOSURE Students in groups should decide if any of the CVs they’ve received fits within the 

descriptions of any of the job vacancies they analyzed. Each group must share their 

findings and justify their choices using elements from the job descriptions. Once the 

activity is over, students can share the descriptions among themselves since they are 

real job opportunities, so they can have an idea of what employers are looking for 

nowadays on their areas of expertise. 

RESOURCES Texts from internet, whiteboard, markers. 

ASSESSMENT 

(FEEDBACK) 

Students’ performance will tell if they were able to understand the texts received. At 

this point, students should be aware of the job opportunities available abroad and the 

importance of speaking English as to be able to get one. 

REFERENCES Principal Planning Consultant: http://tiny.cc/t8ufgz 

Environmental Health Officer / Enforcement Officer: http://tiny.cc/vavfgz 

Arboricultural Officer: http://tiny.cc/6bvfgz 

Estates Manager – Wildlife Charity: http://tiny.cc/3cvfgz  

Green Spaces Manager: http://tiny.cc/ydvfgz  

Motor Mechanics: http://tiny.cc/jevfgz 

Automotive Technician: http://tiny.cc/cfvfgz 

Mechanic Technician I and III: http://tiny.cc/pfvfgz 

LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. Recife, 

Imprima, 2012. 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #14 OCT 03, 2016, ROOM 07, 07 AM – 09 AM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS By the end of the class, students should be aware able to extract requested information 

from a given text in English by using ESP techniques such as skimming and scanning, 

cognates and previous knowledge on the subject. 

CONTENTS Practical English: Extracting requested information from given texts. Context: job 

vacancies on students’ area of expertise. 

LESSON STAGES/ STRATEGIES 

WARM UP Ask students about their career choices. Ask them if it’s been hard to find a job within 

their areas of expertise. Do they want to work abroad? Get them in the mood of the 

next tasks by making them think about what they must do in order to get a job. 

ACTIVITIES  #01 First up: students must gather themselves into three groups (one group for each 

job opportunity available) and create two CVs based on their own experiences so far 

and what they want to become (considering the course they’ve been attending to). One 

CV must represent a female and the other one a male student. They may create 

fictional names for these CVs. Be sure students include what they think it’s important 

on a CV. If students don’t know how to make a CV, make a quick example on the 

board. Once they have done it, collect their CVs. They can do this in Portuguese (15 

minutes); 

#02: Now each group will receive job descriptions and requirements for jobs within 

their area of expertise. Give them 20 minutes to locate important information on each 

job opportunity such as minimum requirements, salary etc. (30 minutes); 

#03: Once students have finish analyzing all job descriptions given, ask them to 

pretend they are employers from the companies presented in the text. They’ll receive 

CVs and must judge if they can be hired (15 minutes).  

CLOSURE Students in groups should decide if any of the CVs they’ve received fits within the 

descriptions of any of the job vacancies they analyzed. Each group must share their 

findings and justify their choices using elements from the job descriptions. Once the 

activity is over, students can share the descriptions among themselves since they are 

real job opportunities, so they can have an idea of what employers are looking for 

nowadays on their areas of expertise. 

RESOURCES Texts from internet, whiteboard, markers. 

ASSESSMENT 

(FEEDBACK) 

Students’ performance will tell if they were able to understand the texts received. At 

this point, students should be aware of the job opportunities available abroad and the 

importance of speaking English as to be able to get one. 

REFERENCES CMT Technician Field: http://tiny.cc/uovfgz and http://tiny.cc/prvfgz.  

Construction Inspector: http://tiny.cc/hkwfgz  

Job profiles: http://tiny.cc/3kwfgz  

Traffic Signal Construction Technician: http://tiny.cc/smwfgz 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #15 A OCT 04, 2016, ROOM 09, 07:30 AM – 09:30 AM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS Students should be able to reach out for their knowledge in ESP in order to understand 

the instructions and complete the task. ESP knowledge includes skimming and 

scanning techniques plus their previous knowledge and ability to follow instructions in 

English concerning topics of their area of expertise. 

CONTENTS Review: scanning and skimming techniques. This class has students from two different 

courses: Environmental Management Systems and Industrial Mechanics. Therefore, 

there are two different class plans to be used. The tasks are different, but the goal is the 

same. This plan is for the class of “Gestão Ambiental”. 

LESSON STAGES/ STRATEGIES 

WARM UP Ask students what they’ve seen so far in their course. Has this course taught you 

anything that changed your life? Have you changed your mind about things related to 

the course you’ve been attending to? This should be an open class questions, as to 

make students feel comfortable to share their own experiences. The teacher should 

guide the conversation in order to find out if they have any knowledge about EMS’s 

and to keep their focus on the upcoming tasks. 

ACTIVITIES Pre-task 2: What is an EMS (Environmental Management System)? Students should 

gather themselves into two groups and each group will receive a small text and have 

up to 15 minutes to be able to define what an EMS is (what it consists of), what are its 

potential Benefits and how it works under the ISO 14001 norm. By the end of the 

time, they must orally share their findings. The questions above can be written on the 

board and in Portuguese; 

Task: Now that students know more about EMS, it’s time for them to build up their 

own. They must construct an EMS model for their classroom environment (or any 

other environment within IFCE’s domains) following the instructions of an EMS 

model (plan, do, check and act). Each step has its own design and a sequence of 

instructions. Suggestion here is for them to divide the job in groups. They’ll have 40 

minutes to finish this activity. 

CLOSURE Post-task: Students must share their model in a 15 minutes oral presentation. They can 

use flip-chart paper or the whiteboard in order to present their findings. 

RESOURCES White board, flipchart sheets, colored markers, all will be provided by the teacher. 

ASSESSMENT 

(FEEDBACK) 

Assessment will consist of observing the ability of the students to perform the task, 

considering the solutions they find and their willingness to work in group. 

REFERENCES LOPES, Carolina. Inglês Instrumental: Leitura e Compreensão de Textos. Recife, 

Imprima, 2012 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #15 B OCT 04, 2016, ROOM 09, 07:30 AM – 09:30 AM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS Students should be able to reach out for their knowledge in ESP in order to understand 

the instructions and complete the task. ESP knowledge includes skimming and 

scanning techniques plus their previous knowledge and ability to follow instructions in 

English concerning topics of their area of expertise. 

CONTENTS Review: scanning and skimming techniques. This class has students from two different 

courses: Environmental Management Systems and Industrial Mechanics. Therefore, 

there are two different class plans to be used. The tasks are different, but the goal is the 

same This plan is for the class of “Mecânica Industrial”. 

LESSON STAGES/ STRATEGIES 

WARM UP Ask students what they’ve seen so far in their course. Has this course taught you 

anything that changed your life? Have you changed your mind about things related to 

the course you’ve been attending to? This should be an open class questions, as to 

make students feel comfortable to share their own experiences. The teacher should 

guide the conversation in order to find out if they have any knowledge about 

Maintenance Mechanic and to keep their focus on the upcoming tasks. 

ACTIVITIES Pre-task 2: What does a Maintenance Mechanic do? Students should gather 

themselves into two groups and each group will receive a small text and have up to 15 

minutes to be able to define what a Maintenance Mechanic does, the types of 

maintenance they promote and explain them. By the end of the time, they must orally 

share their findings. The questions above can be written on the board and in 

Portuguese; 

Task: Now that students know more about Maintenance Mechanic, it’s time for them 

to build up their own models of preventive and corrective maintenance. They must 

construct a model of preventive maintenance and another for corrective maintenance 

for any mechanical equipment of their choice within IFCE’s domains (the lift, for 

example) step by step, considering that such model must be comprehensible not only 

for professionals of the area but also by people from other areas of expertise. 

Important: the project must be comprehensible to anyone, but not necessarily 

executable by anyone. The project must be clear and cover the main aspects of 

preventive maintenance. It is important for them to determine which procedures must 

be followed, main equipment to be used and why, as well as to define the signs that 

should be observed by users in order to prevent problems with the equipment and 

actions that must be taken. They’ll have 40 to 60 minutes to finish this activity. 

CLOSURE Post-task: Students must share their model in a 15 minutes oral presentation. They can 

use flip-chart paper or the whiteboard in order to present their findings. 

RESOURCES White board, flipchart sheets, colored markers, all will be provided by the teacher. 

ASSESSMENT 

(FEEDBACK) 

Assessment will consist of observing the ability of the students to perform the task, 

considering the solutions they find and their willingness to work in group. 

REFERENCES Maintenance Mechanic: http://tiny.cc/57wfgz and http://tiny.cc/48wfgz 

Corrective Maintenance: http://tiny.cc/saxfgz 

Preventive Maintenance: http://tiny.cc/5bxfgz 
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CENTRO DE HUMANIDADES 

DEPARTAMENTO DE ESTUDOS DA LÍNGUA INGLESA, SUAS LITERATURAS E TRADUÇÃO 

 

LESSON PLAN #16 OCT 07, 2016, ROOM 10, 10 AM – 12 PM 

STUDENT TEACHER: FABIO SARAIVA COOPERATIVE TEACHER: JEAN CUSTÓDIO  

SUPERVISOR: GLORIA TAVARES INGLÊS INSTRUMENTAL I 

 

GOALS Students should be able to reach out for their knowledge in ESP in order to understand 

the instructions and complete the task. ESP knowledge includes skimming and 

scanning techniques plus their previous knowledge and ability to follow instructions in 

English concerning topics of their area of expertise. 

CONTENTS Review: scanning and skimming techniques. This class has students from two different 

courses: Environmental Management Systems and Industrial Mechanics. Therefore, 

there are two different class plans to be used. The tasks are different, but the goal is the 

same. 

LESSON STAGES/ STRATEGIES 

WARM UP Ask students what they’ve seen so far in their course. Has this course taught you 

anything that changed your life? Have you changed your mind about things related to 

the course you’ve been attending to? This should be an open class questions, as to 

make students feel comfortable to share their own experiences. The teacher should 

guide the conversation in order to find out if they have any knowledge about 

Construction Materials Testing and to keep their focus on the upcoming tasks. 

ACTIVITIES Pre-task 2: What does a Construction Materials Testing professional do? Students 

should gather themselves into two groups and each group will receive a small text and 

have up to 15 minutes to be able to define what a Construction Materials Testing 

professional does, the types of maintenance they promote and explain them. By the 

end of the time, they must orally share their findings based on what they have 

accomplished through the texts and their previous knowledge on the subject; 

Task: Now that students know more about Construction Materials Testing, it’s time 

for them to build up their own project of quality control based on construction material 

testing. They must construct a project of quality control of materials used in the 

reformation (repairing) of one of the buildings within IFCE’s domains (Bloco didático, 

for example) step by step, considering that such model must be comprehensible for 

professionals of the area. Important: the manual must be comprehensible to anyone, 

but not necessarily executable by anyone. The idea is that any person should be able to 

follow a procedure in case things go wrong, including contacting a professional. The 

project must be clear and cover the main aspects of a construction site. It is important 

for them to determine which materials would be used in the construction, the order of 

testing, the risks involved, possible budget and so forth. They’ll have 40 minutes to 

finish this activity. 

CLOSURE Post-task: Students have to share their model in a 15 minutes oral presentation. They 

can use flip-chart paper or the whiteboard in order to present their findings. 

RESOURCES White board, flipchart sheets, colored markers, all will be provided by the teacher. 

ASSESSMENT 

(FEEDBACK) 

Assessment will consist of observing the ability of the students to perform the task, 

considering the solutions they find and their willingness to work in group. 

REFERENCES Construction materials service: http://tiny.cc/vbyfgz 

Quality control: http://tiny.cc/ucyfgz 

Text source: http://tiny.cc/zdyfgz 

Plan: http://tiny.cc/deyfgz 

Do: http://tiny.cc/6eyfgz 

Check: http://tiny.cc/sfyfgz 

Act: http://tiny.cc/egyfgz 

Manual for implementation of a EMS:  

http://tiny.cc/4gyfgz 

Text source: http://tiny.cc/diyfgz 

Plan: http://tiny.cc/1iyfgz 
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Do: http://tiny.cc/ljyfgz 

Check: http://tiny.cc/7jyfgz 

Act: http://tiny.cc/9kyfgz 

Manual for implementation of an EMS: http://tiny.cc/smyfgz  



 

6 CONCLUSION 

 

Teaching was always something I feared doing. It involves a lot of 

responsibility, especially because it's not rare for students to ask something their 

teachers know nothing about. Preparing my classes during internships always took a lot 

of time, which I mostly dedicated to listing all questions students might have and 

studying those topics. I didn't want to be unprepared, mainly because, as an intern, 

students were already expecting a lower performance from me, some of them even 

asking to change classes and go to more experienced teachers, which is okay but painful 

anyway. Everybody must start somewhere, so they should be more considerate of those 

who are learning, because one day they will be beginners as well.  

In this perspective, I believe teaching as a student-teacher expanded my 

vision of teaching itself, for that now I can really see what type of teacher I would 

become if I were to follow this career in life. The chance to work with professionals, the 

smile students would give me whenever they got praised for their development, every 

attempt they made at expressing themselves in English, every little thing that happened 

in and out of class during this period contributed to a wider range of possibilities that 

never cease to amaze me.  

UFC is doing a great job at qualifying future teachers. Everything offered to 

me as a student was great, and every chance of growth has been given to me. It is 

important to mention that it is only possible to really know what a teacher does once 

diving into the teaching world. Acting as student teacher is just the beginning of a 

journey that also includes mimicry, creativity, planning and spontaneity, focus and 

distraction, all of them needing to be combined to create the best classroom 

environment, which might be useful only for a specific group of students. This 

experience served not only to understand how a class setting works, because we’ve all 

been students before, but also to give insights about the decision to follow such hard 

path that is teaching. 
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ATTACHMENT A – ELT COURSEBOOK EVALUATION CHECKLIST 

Subjects & Contents 

1. Does the content serve as a window into learning about the target language 

culture (American, British etc.)? (23) 

 No. The concept of culture, as seen as common sense and far from an accurate 

epistemological definition (pertaining to epistemology, a branch of philosophy that 

investigates the origin, nature, methods, and limits of human knowledge), and according 

to Tylor (1920, p.1), is the “complex whole which includes knowledge, belief, art, 

morals, law, custom and any other capabilities and habits acquired by man as a member 

of society”. Considering this definition, the book brings interest but generalistic texts 

from newspapers and magazines with a range of subjects that goes from extremely 

specific topics to overgeneralized ones. Other than mentions about politics and law and 

a few topics related to art, this book doesn’t meet this requirement. 

 

2. Are the subject and content of the coursebook interesting? (2) 

 This question is extremely subjective. If we take in consideration only personal 

preferences of the teacher (which is problematic per se, given the possible reasons why 

individuals may define their preferences), it is possible to easily conclude that the book 

is not interesting at all. Taking into account students’ opinion, it only gets worse: 

considering that most of students using this book are teenagers always connected with 

each other through internet, visual aids and resources available in the book don’t even 

get close to awake any interest in students. Texts are always too generalized, and it is 

hard to noticed if they were chosen with any care considering its audience. 

 

3. Is the content of the coursebook challenging enough to foster new learnings? (5) 

 No. Most part of the book (except for the texts present in each chapter) are 

written in Brazilian Portuguese. Whenever students have difficulties coping with the 

activities, they tend to feel worse because they weren’t able to do the assignment even 

after reading the instructions in their own mother tongue. 
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4. Are the subject and content of the coursebook motivating? (2) 

 No. And again we face a very broad question. Even though motivation seems to be the 

second strongest predictor of success, trailing only aptitude (SKEHAN apud GASS & 

SELINKER, 2008, p.426),  

an investigation of the role of motivation in second language learning faces a 

hurdle just beyond the starting block: the exact nature of motivation is not so 

clear. Everyone agrees that it has something to do with drive, but when various 

definitions are compared, it becomes clear that these definitions differ in 

significant ways. (GASS, SELINKER, 2008, p.426). 

 

Even so, considering hypothetically that motivation is basically the willingness one may have 

to do something, and considering that the texts are presented without auxiliary vocabulary and 

with subjects that way too general, it is hard to believe that any student would look at it and 

find it interesting.  

 

5. Is the thematic content understandable for students? (3) 

 Yes. Mostly. Even though texts lack in explanatory vocabulary, they make-up for it by 

overusing cognates. 

 

6. Is there sufficient variety in the subject and content of the coursebook? (2) 

 No. Even though there’s some variety it’s not practical in terms of their usage. Texts 

are usually taken from magazines and newspapers, but they are not connected by any means. 

Students cannot guide themselves because the book itself doesn’t have a clear and cohese 

train of thought.  

 

7. Is the thematic content culturally appropriate? (3) 

 It depends of what is considered culturally appropriate, if such things exist. What is 

possible to consider in this question is if the book has elements that reflect aspects from a 

culture which are acceptable in both contexts (origin and destination), which brings “yes” as 

answer.  

 

8. Are the topics and texts free from any kind of discrimination (gender, race etc.)? (5) 
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 Yes. But what it lacks in discrimination also lacks in representation. It’s unthinkable to 

consider any empathy bonds happening among students and the subjects of this book given 

the lack of relatable posts.  

 

9. Is there a relationship between the content of the coursebook and real-life 

situations(society)? (6) 

 No. As it was mentioned before, most texts brought by the book were taken from 

newspapers and magazines, and the subjects cover a range of aspects that only very little 

addresses students’ reality.  

 

10. Do the topics and texts in the coursebook include elements from both local and target 

culture? (5) 

 No. Can elements such as news or reports of scientific findings, projects and research, 

being the news mostly reports of scientific findings, projects and research, be considered 

culturally relevant? If so, yes. But considering such elements has little possibility of raising 

debates which could possibly make students more interested in the subject (the topics don’t 

seem to reach students’ interest at all), the answer is no.  

 

Sub-skills & Skills 

 Reading 

1. Are there adequate and appropriate exercises and tasks for improving reading 

comprehension? (6) 

 Yes. 

 

2. Is there is a wide range of different reading texts with different subject content? (7) 

 Yes. 

 

3. Are the reading selections authentic pieces of language? (1) 

 Yes. 

  

Listening 

1. Does the coursebook have appropriate listening tasks with well-defined goals? (8) 

 No. 
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2. Is the listening material well recorded, as authentic as possible? (9) 

 No. 

 

3. Is the listening material accompanied by background information, questions and 

activities which help comprehension? (9) 

 No.  

 

The book doesn’t address any listening needs or the development of this skill. It solely 

focuses on developing reading skills. 

 

 Speaking 

1. Does the coursebook include speech situations relevant to students’ background? (10) 

 No. 

 

2. Are the activities developed to initiate meaningful communication? (8) 

 No. 

 

3. Does the coursebook include adequate individual and group speaking activities? (5) 

 No. 

 

The book doesn’t address any speaking needs or the development of this skill. It solely 

focuses on developing reading skills. 

 

 Writing 

1. Are models provided for different genres? (11) 

 Yes. 

2. Do the tasks have achievable goals and take into consideration learner capabilities? (8) 

 No. In fact, if we observe the structure of the units, the goals are really bad organized. 

Even though instructions are presented in Brazilian Portuguese, the fact that the texts are in 

English without even a vocabulary chart to help students go through them (and here, I 

personally presume this is a way to force students into using/practicing the techniques the 

book wants them to - skimming, scanning, predicting, etc), only shows that the author didn’t 

considered that learners would have to use this book in other environments that doesn’t have a 

teacher to guide them through it.  
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3. Is practice provided in controlled and guided composition in the early stages? (10) 

 Yes. 

 

 Vocabulary 

1. Does the vocabulary load (i.e. the number of new words introduced every lesson) 

seem to be reasonable for the students of that level? (12) 

 No. Most text introduce new words all the time or not at all and the way they were 

arranged doesn’t even suggest that there were any thoughts about what would be adequate for 

students concerning their levels of proficiency. 

 

2. Is there a good distribution (simple to complex) of vocabulary load across chapters 

and the whole book? (11) 

 No. The texts presented in the book don’t follow this apparent logical construct in 

which students would face smaller and easier texts and only them move on to more 

challenging ones. They would have to be randomly distributed if it weren’t for the fact that 

they are mostly related to specific grammar topics.  

 

3. Do the vocabulary exercises promote internalization of previously and newly 

introduced items? (13) 

 No. It’s hard to find any lesson that reinforces the vocabulary introduced in any 

previous ones.  

 

4. Are the new vocabulary words repeated in subsequent lessons to reinforce their 

meaning and use? (1) 

 No. 

 

5. Is the new vocabulary integrated in varying contexts and situations? (14) 

 No. 

 

 Grammar 

1. Are the grammar points presented with brief and easy examples and explanations? 

(15) 

 No. They are brief but too brief.  
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2. Is the primary function of new structures for interaction and communication? (14) 

 No. The main function of new structures is to help students develop reading skills 

only. 

 

3. Do the structures gradually increase in complexity to suit the growing reading ability 

of students? (12) 

 Yes. They do increase in complexity, but not necessarily to suit the growing reading 

ability of students, but mostly as a way to cover all aspects proposed by the book.  

 

4. Are the new structures presented systematically and in a meaningful context? (16) 

Yes, for systematically, and no for meaningful context (as it has been mentioned 

before.  

 

5. Are the grammar points recycled in the following units? (4) 

 No. 

  

Pronunciation 

1. Is there sufficient work on recognition and production of stress patterns, intonation 

and individual sounds? (17) 

 No. 

 

2. Are the pronunciation points repeated and reinforced in subsequent lessons? (13) 

 No. 

The book doesn’t address any speaking needs or the development of this skill. It solely 

focuses on developing reading skills. 

 

*Does the coursebook cover other sub-skills like notetaking, skimming, scanning, 

inferring meaning, listening for gist, etc.? (4, 2) 

Yes. And that’s basically it 

 

Layout & Physical Make-up 

1. Is the printing quality high? (11) 

 Yes. 
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2. Does the coursebook look interesting and fun? (18) 

 No. 

 

3. Does the coursebook include a detailed overview of the functions and structures that 

will be taught in each unit? (22) 

No. 

 

4. Does the coursebook reflect learners’ preferences in terms of layout, design, and 

organization? (19) 

 No. 

 

5. Does the coursebook contain enough pictures, diagrams, tables etc. helping students 

understand the printed text? (14) 

 No. Some texts refer to graphical information that’s not even present in the book. 

 

6. Are the illustrations informative and functional? (13) 

 No. 

 

7. Do the size and weight of the coursebook seem convenient for students to handle? (14) 

 Yes.  

 

Practical Considerations 

1. Is the coursebook up to date (e.g. published within the past 10 years)? (20) 

 Yes. 

 

2. Is the coursebook easily accessible? (2) 

 Yes and No. Yes, because it is available at the library of the institution, but only a 

limited number of volumes. And no because it’s not for sale in any bookstores around.  

 

3. Is the coursebook affordable? (21) 

 Yes. Students can borrow it from the library of the institution (although there’s a 

limited amount of volumes available and lots of students) 
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4. Does the coursebook have supplementary materials (tapes, visuals etc.)? (5) 

 No. 

 

5. Does the coursebook have supporting online materials/tests and e-format? (5) 

 No. 

 

6. Does the book address different learning styles and strategies? (4) 

 No. It’s all about reading.  

 

7. Do the activities and exercises introduce the main principles of CLT? (22) 

 No. The only skill available to be worked with the book is reading. 

 

8. Does the coursebook include self-assessment parts? (5) 

 No. 

 

9. Can the activities be exploited fully and embrace various methodologies in ELT? (11) 

 No. 

 

10. Is / are the type/s of syllabus design used in the book appropriate for learners? (4) 

 No. There’s no connection between most contents (it goes from past perfect to prefixes 

and suffixes, for example). 

 

11. Can the coursebook easily be integrated into technology, thereby allowing for 

individual study outside the school? (5) 

 No. 

12. Does the coursebook fit curriculum/goals? (3) 

 Yes. 

 

13. Are the objectives specified explicitly in the coursebook? (22) 

 Yes. 

 

14. Is the coursebook designed by taking into account the learners’ socially and 

historically English-free status? (5) 
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 No. Students that do not detain any kind of knowledge of basic structures and 

vocabulary in English are doomed to have problems developing the activities proposed in the 

book 

 

Extra comments/criticisms on the book: 

 

*According to Ersoz (n.d.), if the number of YES answers is more than 80%, the book is 

perfect for your situation. If between 60-80%, it can be used in your situation but needs 

adaptation. If below 60%, the book is not suitable for your situation.  

** The numbers at the end of checklist items refer to their writers below. 

1. Shatery & Azargoon (n.d.) 

2. Litz (2005) 

3. Byrd (2001) 

4. Ersoz (undated) 

5. Demir & Ertaş (2014) 

6. Razmjoo (2010) 

7. Lawrence (2011) 

8. Mukundan et al. (2011a) 

9. Cunningsworth (1995) 

10. Williams (1983) 

11. Mukundan et al. (2011b) 

12. Daoud & Celce-Murcia (1979) 

13. Rahimpour & Hashemi (2011) 

14. Tekir & Arikan (2007) 

15. Tok (2010) 

16. Peacock (1997) 

17. Ghorbani (2011) 

18. Halliwell (1992) 

19. Garinger (2002) 

20. Wen-Cheng et al. (2011) 

21. Tanner & Green (1998) 

22. Abdelwahab (2013) 

23. Skierso (1991) 

Fonte: (PRESERVAÇÃO..., 2000). 
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ATTACHMENT B – TERMO DE ESTÁGIO 
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